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and start social and financial microenterprises. Through Social and Financial Education, children 
and youth are empowered to make a positive change in their lives and in their communities and 
eventually break the cycle of poverty in which many find themselves. For more information, please 
visit www.aflatoun.org
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INTRODUCTION 

This Training Manual seeks to familiarize the reader not only with the core themes of Aflateen’s 
educational materials, but also with preferred child-centered pedagogical approach.

The manual is designed to help partner organizations give short teacher-training workshops of 
five days duration. In the course of this workshop participants will benefit from an orientation on 
Aflatoun’s concept, programme and network.

They will be introduced to the five recurring educational themes (the five core elements) that 
provide the foundations for all our key resources. 

Participants will also be helped to master some active-learning methods to ensure that lessons 
are participatory and experiential.

The following table, in connection with the index sheet should help you tailor your workshop accor-
ding to your needs and the time available to you.

DAY 1 DAY 2 DAY 3 DAY 4 DAY 5

Introduction  
of the topic

Rights and  
responsibilities

Saving  
and spending

Social  
enterprise

Presentations  
of participants

Warm-up, 
icebreakers

Teambuilding

Different  
abilities

Personal  
budget

Financial  
enterprise

Evaluation  
and feedback

Personal  
understanding

Gender and  
social roles

Planning  
and budgeting

Preparation for 
presentation  

of project ideas

Further steps  
and plans

KWL method Teaching practice
Jigsaw method

SWOT  
analysis

Closing of the 
training

Managing  
time

Drama  
methods

Business  
plan

Circle of creativity  
for enterprise 

developing

Image theater Business Model 
Canvas
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CHAPTER 1  DAY 1. MORNING SESSION
INTRODUCTION OF THE TOPIC, WARMING UP,  
TEAMBUILDING

Aims: 
• Introduction of the topic and the goals of the Training of Trainers (ToT)
• Warming up, team-building
• Appetizer for the methods: gain own experience about the games and tools that trainers will use 

later
• Brief introduction of the concept

Trainers’ handout timeline – Day 1. Morning session

TIME ACTIVITY MATERIALS

5 min Activity 1. Presentation and  
Welcome

none

15 min Before-Survey Pen, and printed before-survey

10 min Activity 2. Icebreaker – Rapid  
rendezvous

none

10 min Activity 3. Team-building  
– Human Bingo

Flipchart

15 min Activity 4. Rules A flipchart paper and some markers

30 min Activity 5. Expectations, contribu-
tions, and fears

A pre-prepared flipchart paper with 
a drawing of a tree, apples, leaves,  
and worms cut from papers of post-its,  
3-5 pieces/participant, markers for 
everybody.

20 min BREAK

10 min Activity 6. Orientation  
– Intro duction of KWL method
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20 min Activity 7. Brief presentation of  the 
concept of Youth Social and Finan-
cial Education and the five educa-
tional themes

None / or ppt with illustrations

20 min Activity 8. Five balls game Five balls, five sheets each with one of 
the five educational themes written on it, 
five ‘attitudes’ sheets

Before the Activities of Day 1.
Before-Survey: Please share this before the first Activity and ask the participant to complete it. It is 
essential in order to be able to measure the gained experience and knowledge at the end. 

BEFORE-SURVEY 
Venue of the training:      Date:   

How would you rate your computer skills:   None        Poor        Good 

Do you have access to the Internet:      No        Rarely        Often

What is your preferred method of communication with Aflatoun and other trainers: 

 Internet (online discussion, course, or blog)     Email        Phone        Meetings        

 Other, please specify:   

REACTIONS
Before arrived, the objectives of the training were clearly communicated

Strongly disagree Disagree Agree Strongly agree Don’t know

Which of the following areas are you least familiar with?

Aflateen concept Personal exploration and  
understanding

Rights and responsibilities

Savings and spending Planning and budgeting Young people’s social and  
financial enterprise

I am confident that I know how to use the following active learning methods in my teaching: 
a). Brainstorming/

Strongly disagree Disagree Agree Strongly agree Don’t know

b). KWL Charts  

Strongly disagree Disagree Agree Strongly agree Don’t know
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c) Image theater

Strongly disagree Disagree Agree Strongly agree Don’t know

What do you think are the most important results of the Aflatoun training? Select as many as 
you want.

 Detailed knowledge of the lesson plans
 Passion about the Aflateen program
 Confidence in using an active, participatory approach to training

KNOWLEDGE
Please list the four main groups of rights of a child:

Please give your own example of social or financial enterprise projects that Aflatoun children 
can implement:

ATTITUDE

Which of the following statements are True (T) and which are False (F):

  Children can learn from play

  Teachers should promote activities in class other than lecturing

  Children cannot lead class activities

  Children should be the center of learning

  It’s stressful to let children participate in class activities

Which of the following statements do  you agree (A) or disagree (D) with.

  Poor children do not have enough money to make savings

  Children should not be allowed to earn money

  Children are able to manage their money in order to achieve their goals

  Educating boys should be given priority if resources are limited

  Girls should participate in after-class activities or their own projects

BEHAVIOUR
 I feel ready to conduct Aflateen session for teachers and youth workers

Strongly disagree Disagree Agree Strongly agree Don’t know
 
Other comments:
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ACTIVITY 1. PRESENTATION AND WELCOME

OBJECTIVES: To quickly welcome participants, thank them and give them an idea of the activity-based 
nature of the workshop.

MATERIALS: none

TIME: 5 minutes

DESCRIPTION: 
The participants are likely to be nervous and anxious about the nature and content of the workshop. 
They will have many questions. Reassure them that as they work through the day many of these 
questions will be answered.

Thank people for coming. Emphasize that it is because Aflatoun respects trainers and knows that 
only they can make the program succeed. Aflatoun sees trainers as being at the heart of the program 
and realizes that it needs to learn from teachers. Now move on straight away and play a game!

ACTIVITY 2. ICEBREAKER – RAPID RENDEZVOUS

OBJECTIVES: To relax participants, demonstrate that the workshop will be active and to get to know 
each other a bit deeper, establishing relationship with each other

MATERIALS: none

TIME: 10 minutes

DESCRIPTION: 
Have you ever been to a rapid rendezvous event? No? Is it the first time? 

It is a quick way to find common things with each other. I will give you topics to discuss with a 
partner you choose from the participants within two minutes. Both of you should talk about what 
you think about the topics within this short time, so please give space to each other. After the first 
round we change our partners and get another topic for two minutes. There will be five round of 
this activity and be sure to find different partners for each round. Please choose your first partner!

First round question: What was your favorite game to play when you were a teenager?
After giving the first question to discuss, the facilitator checks the time and makes sure that each 

round will continue with a different partner. 
Tip: If a participant does not have a partner, we need to involve on of the co-facilitator to drop 

in. To let three people talk in a pair will result not to have enough time for each partner to talk, so 
it is better to avoid this.

Questions should be put together in an order when we start with the easiest ones and go deeper. 
It is a good idea to choose questions that are related to the topic the facilitator would like to introduce 
to the participants – in this case: children, youth, playing games.
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Possible questions for the further rounds:
• What was your favorite subject at school and why?
• What are you proud of? 
• Mention three things you are strong at!
• Tell us something that makes you special!
• Tell a story about when you could overcome a difficulty!
• Who is your hero – a role model, who is important for you? Why?

ACTIVITY 3. TEAM-BUILDING – HUMAN BINGO

OBJECTIVES: To get to know each other a bit deeper, to continue establishing relationship with each 
other, to realize that there are much more common things in us than we thought

MATERIALS: Human bingo sheet copies and pens for each participant

TIME: 10 minutes

DESCRIPTION: 
Tell the participants that after having the experience of the rapid rendezvous, there is still more 
things to know about each other. Ask them if they know the rules of the game ‘Bingo’. All partici-
pants will have a pen and a sheet of Bingo paper. On the Bingo papers there are 25 statements about 
people. They need to find five people for whom the statement is trues and make them sign the 
rubric. On the same paper one participant can sign only once. The aim is to find five whose rubric 
are aligning in a row, column or diagonally. Five in a line is – BINGO. If someone has it, he / she 
should shout bingo, so we will know the first. Who can collect more than one Bingo?

When participants completed the task or the time expired, stop the activity, and check who 
collected the most by asking each answer back if it was correct. You may give a prize for the winner 
(optional).

DISCUSSION: 
After the first two games it is worth to stop for a while and ask the participant to reflect on what 
they learned from the activities. What was the most surprising thing you got to know about each 
other? What was an interesting experience? What was the most challenging for you? Why? Share your 
thoughts before you sit back to the circle for the next activity.
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AFLATEEN BINGO – ACTIVITY SHEET

Find someone, who… and make him / her sign the rubric! 
Remember! You can get only one signature from a person.

WHO ALREADY 
KNOWS WHAT  

HE/SHE WANTS  
TO BE WHEN  

GROW UP

WHO CAN SKATE 
BACKWARDS

WHO COLLECT 
RUBBISH 

SELECTIVELY  
AT HOME

WHO LOVES  
DOING SPORT

WHO KNOWS  
A POEM  

BY HEART

WHO CAN  
STAND ON  

HIS/HER HEAD

WHO ALREADY 
DRANK TWO CUPS 
OF COFFEE TODAY

WHO KNOWS A 
MAGIC TRICK

WHO IS  
IN LOVE  

NOW

WHO HATES  
TO GET UP  

EARLY IN THE 
MORNING

WHO HAS  
BEEN OUTSIDE  

OF EUROPE

WHO DOES  
SOME  

CRAFTWORK

WHO ALREADY 
COOKED  

FOR MORE THAN  
25 PEOPLE

WHO CAN  
SAVE MONEY

WHO LOVES 
CHOCOLATE

WHO ALREADY 
SLEPT  

OUTSIDE  
OPEN-AIR

WHO CAN  
PLAY A MUSICAL 

INSTRUMENT

WHO TOOK  
PART IN A 

RENOVATION  
OF A FLAT

WHO LIKES  
GOING IN THE 

CINEMA

WHO LIKES  
MATH

WHO KNOWS 
 WHAT  

THE WORD: 
EMPOWERMENT 

MEAN

WHO MOVED  
MORE THAN  

TWICE IN LIFE

WHO LOVES 
WALKING IN THE 

NATURE

WHO LIKES  
TELLING  
STORIES

WHO HAS GOT 
MINIMUM  

THREE  
BROTHERS
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ACTIVITY 4. RULES

OBJECTIVES: To empower the participants by having them establish guidelines for the conduct of the 
workshop. To encourage a feeling of equal ownership of the workshop.

MATERIALS: A flipchart paper and some markers

TIME: 15 minutes

DESCRIPTION: 
• Begin by asking the participants to sit in a circle. Place a flipchart and pen in the middle. Ask 

them to suggest rules governing behavior and time-keeping for the workshop. They will often 
begin by thinking of rules to govern their own behavior. If they do not offer them, you might 
suggest guidelines regarding time-keeping, rudeness, aggressiveness, swearing, smoking and 
mobile phones. Try not to put words in their mouths.

• Encourage them to suggest guidelines governing the behavior of you and the other facilitators. 
The participants need to feel from the beginning that the workshop will be based on dialogue 
between equals.

• As participants make suggestions, ask the group first if they agree with the idea, and then if they 
agree with the wording. Facilitate to make a consensus – involving people in the decision making 
will help them to engage into the process later.

• Invite whoever contributed the idea to come into the middle and write the guideline. It helps to 
create a better atmosphere if the rules are positive rather than negative. For example, “We must 
always speak politely” instead of “No swearing.” 

• When you finished with collecting the rules, ask all the participants to come forward and symbo-
lically sign it as it would be a contract. Then hang the poster on the wall of the training venue 
and leave it until the end of the training. 

TIP: Have teachers draw the guideline rather than write it e.g. by taking a picture / an icon of a mo-
bile phone or cigarette with a line through it.

ACTIVITY 5. EXPECTATIONS, CONTRIBUTIONS, AND FEARS

OBJECTIVES: To allow participants to share any worries or anxieties they have. Also, to allow them 
to state what they hope to achieve from the workshop. To encourage a feeling of equal ownership 
of the workshop and by contributing their own experience and knowledge make training process 
richer.

MATERIALS: A pre-prepared flipchart paper with a drawing of a tree, apples, leaves, and worms cut 
from papers of post-its, 3-5 pieces/participant, markers for everybody. 

TIME: 30 minutes
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DESCRIPTION: 
Draw a big tree on a flipchart paper before the session. Cut 3-5 pieces of post-its or papers per 
participant in three shapes: apples, leaves and worms. You can find samples below. Put the tree 
flipchart in the middle of circle. Tell the participants, that after making a contract we need to agree 
in the details too. Share the apples, the leaves, and worms among the participants. Put the rest in 
the middle, and tell the participants to feel free to take more if they need. 

Explain what to write on the papers – one thing to each paper – and give them a couple of mi-
nutes to work in silence. 

• Apples: participants should write their expectations from the training. What are they curious for? 
When will they be satisfied at the end of the training? What do they want to harvest? 

• Leaves: participants should write their contribution to the succeed of the training. Encourage 
them to share their knowledge, experience, enthusiasm – it will involve them, and switch the 
focus from the passive “what I get” position to a mutual cooperative situation. 

• Worms: participants should think about what they are afraid of, what they want to avoid during 
the training.

As a facilitator you should avoid to give too concrete examples or put words into the participants’ 
mouth.
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When participants are ready, one-by-one they go into the middle and put the apples and leaves on 
the green part of the tree, and the worms to the roots by saying loud what they wrote. At the end of 
this session you put the tree on wall, and leave it till the last session. During the evaluation session, 
participants will go back to the apple tree, harvest their expectations if they will be fulfilled, and 
check whether they could complete their contributions and avoid their fears. This activity gives a 
frame to the training. 

ACTIVITY 6. ORIENTATION – INTRODUCTION OF KWL METHOD

OBJECTIVES: Finding out what participants already know. To assess how much the group knows about 
Aflatoun and what they are curious about. Also, to introduce a KWL chart for the first time.

MATERIALS: Three flipcharts to make a KWL chart, markers.

TIME: 10 minutes

DESCRIPTION: 
• Gather the group together near the flipchart.
• Ask the group to share what they already know about Aflateen and write their answers down in 

the first column.
• Next, ask them what they want to learn about Aflateen and write their questions down in the 

second column.
• Explain to participants that you will ask them to fill in the third column at the end of the work-

shop.

KWL method – flipchart

K: WHAT DO WE KNOW  
ABOUT AFLATEEN?

W: WHAT DO WE WANT  
TO LEARN ABOUT AFLATEEN?

L: WHAT DID WE LEARN  
ABOUT AFLATEEN?
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ACTIVITY 7. BRIEF PRESENTATION OF THE CONCEPT  
OF YOUTH SOCIAL AND FINANCIAL EDUCATION AND THE  
FIVE EDUCATIONAL THEMES
OBJECTIVES: To give participants essential information about the concept behind the Aflateen book 
and the whole family of Aflatoun books

MATERIALS: None. In case of PPT presentation, illustration of the topic can be projected

TIME: 20 minutes

DESCRIPTION: 
For the presentation you may use the following notes about the key information that should be 
delivered. Be creative!

CONCEPT
What do we mean by Youth Social and Financial education?

Aflateen involves a balance of social education and financial education for young people. These 
two must be kept in balance. By social education we mean helping youngsters develop their character, 
teaching them about child rights and encouraging them to design projects to do with social justice. 
By financial education we mean teaching youngsters to save, to keep financial records and to design 
projects for income generation. 

Unfortunately, there are times when knowledge of our rights is not enough on its own. For 
example, we can tell a girl she has the right to an education. But if she cannot even afford the bus 
fare to school, or if her parents cannot afford her textbooks and pens, what good is this right to her? 
Similarly, we can tell a boy he has the right to play, but if he doesn’t even have a few coins to buy a 
toy, how does it help him to know about this right? Often, people need some money if their rights 
are to have meaning.

TIP: The notes in this section are intended to help you prepare your own talk. Find your own way to 
explain these ideas. This is the only session that requires the facilitator to do some lecturing.

So how does social make financial stronger? At Aflateen we do not take a relaxed attitude towards 
teaching children about money. We know that money brings with it all manner of temptations 
and complications. So, before we get down to the business of financial education we try and give 
children a sense of justice and some understanding of ethics. We encourage them to see themselves 
not just as individuals, but as members of families and communities. We are careful not to present 
money as a guaranteed source of happiness. 

Money is just as likely to bring problems as it is solutions. We want children to understand that 
as individuals they can benefit from saving and from enterprise. But we place an equal emphasis on 
the potential for enterprise to have positive impact at community level. 

What are the five main education themes  
and what sort of things do children learn from them?
Personal Understanding and Exploration
We encourage young people to understand themselves and to value themselves so that they grow up 
confident and feeling able to direct their own lives. Children learn to become more aware of their 
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emotions, and to express them. They learn that we are all unique and special, but that nobody is 
more important than anyone else. We also want to help them think for themselves. The Aflatoun 
motto is, ‘Separate fiction from fact! Explore, think, investigate and act.’

Rights and Responsibilities
Aflatoun program is rooted in the United Nations Convention on the Rights of the Child. We want 
children to understand that they have rights and it is the fact that all children share the same rights 
that makes them equal. We all have different ways of looking at the world, whether religious or 
political or other, but the one set of values that we have all signed up to is the UNCRC. However, 
children learn that their rights must never deprive somebody else of theirs. We are also careful to 
teach children that if they have a right, they also have a corresponding responsibility. For example, 
if a youngster has a right to education, she has a responsibility to study hard. If she has a right to 
play, she has a responsibility to play safely. If she has a right to food, she has a responsibility not  
to waste food.

Saving and Spending
Children are encouraged to develop a savings mindset that teaches them not to waste anything, 
whether it be money, food, time, water, or other natural resources. The emphasis is on saving small 
amounts regularly i.e. on developing the discipline of a savings habit. Youngsters learn the diffe-
rence between a need and a want. The idea is not to encourage them to dream about becoming 
millionaires. It is to give them discipline so that they can look after themselves as they grow up.

Planning and Budgeting
If we teach young people to save, we also need to teach them how to keep basic financial records 
such as income and expenditure columns. Planning and Budgeting teaches children to set savings 
goals. They also learn how to organize their other resources, including time.

Child Social and Financial Enterprise
Children are encouraged to develop their own little social and financial enterprise projects at school. 
Social enterprise projects could be anything that makes the child’s life, or the school or community 
fairer, safer, or healthier. For example, sometimes young people plant trees around the school to 
provide shade and privacy and to grow fruit. Or they campaign against smoking, alcohol, and other 
drugs. Or against bullying or teacher violence. Financial enterprise refers to any small income-gene-
rating project done within school-time or free-time activities. It often includes baking and selling 
cakes, or keeping chickens and selling eggs, or vegetable gardens to sell vegetables at markets

ACTIVITY 8. FIVE BALLS GAME

OBJECTIVES: To demonstrate to participants that the five educational themes are all equally important 
and that a good program needs to give them each equal time. 

MATERIALS: Five balls, five sheets each with one of the five educational themes written on it, five 
‘attitudes’ sheets (see below)

TIME: 20 minutes
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DESCRIPTION: 
• Ask participants which of the five educational themes is the most important. Ask them to explain 

their answer.
• Place the five colored balls in a circle and ask for volunteers (if you cannot find colored balls, just 

use normal paper but write the numbers 1 – 5 on them).
• Ask for five volunteers and attach a sheet of paper to each. The five sheets should each have one 

of the five educational themes written on it.
• Ask the volunteers to link elbows. Then have them form a circle so they are all facing outwards. 
• Explain to them that each volunteer must pick up the ball that matches the sheet of paper on his 

chest. Ask them to start. What often happens is that the volunteers all try and pull against each 
other and so they cannot complete the task. If this happens, ask the other participants ‘Why isn’t 
it working?’ They will tell you the volunteers need to work as a team.

• Re-start the game and remind the volunteers of the need to cooperate.
• Once they have managed to pick up the five balls and return to the center of the circle ask the 

participant what this exercise teaches us about the five educational themes (they are all equal 
and need to work together).

You, 
me and
Aflateen

Me and
money

Me
and my
-commu

nity

Me
and my
friends

Me
and my
family5

EDUCATIONAL
TOPICS

If you want, you can add a second part to the game, like this.
• Explain that in the Aflateen program we expect to see change in terms of children’s knowledge, 

skills, and attitudes.
• Hand out the five attitude sheets to participants.
• Bring back the volunteers into the middle of the circle.
• Explain that this time they have to pick up the colored balls as last time, then still working in 

a circle, each volunteer should pass his or her ball to the participant with the corresponding 
attitudes sheet.

• Afterwards ask the whole group if the educational themes were matched with the right attitudes.
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ALL 5 CORE ELEMENTS BALL GAME MATERIALS – ACTIVITY SHEET

Print the following on separate sheets of paper. It helps if each of the five sheets of paper is a diffe-
rent color.

Make five balls of the same colors. If that is not possible, print five sheets of white paper, make five 
white balls but number the balls from 1 – 5.

THEME ONE

PERSONAL UNDERSTANDING AND EXPLORATION

THEME TWO

RIGHTS AND RESPONSIBILITIES

THEME THREE

SAVINGS AND SPENDING

THEME FOUR

PLANNING AND BUDGETING

THEME FIVE

SOCIAL AND FINANCIAL ENTERPRISE
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Here are the corresponding attitude sheets for the second half of the game. They do not need to be 
printed on color paper.

ATTITUDE

I BELIEVE IN MYSELF! I CAN ACHIEVE MANY THINGS!

ATTITUDE

I WANT RIGHTS TO BE REALIZED FOR EVERY CHILD IN THE WORLD

ATTITUDE

I VALUE AN APPROPRIATE USE OF NATURAL AND FINANCIAL RESOURCES

ATTITUDE

I WANT TO PLAN BEFORE I SPEND/DO THINGS

ATTITUDE

I VALUE ENTERPRISE AS A WAY TO MAKE MY COMMUNITY BETTER
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CHAPTER 2  DAY 1. AFTERNOON SESSION
PERSONAL UNDERSTANDING

Aims: 
• Introduction of the topic of Personal understanding

Trainers’ handout timeline – Day 1. Afternoon session

TIME ACTIVITY MATERIALS

25 min 1. Silent debate Three flipcharts, markers

20 min 2. Vote with your feet Three printed A4 paper with the  
words AGREE, DISAGREE and DON’T 
KNOW

20 min 3. Facilitating discussion – Healthy 
relationship

A4 papers and markers for each partici-
pant, flipchart

20 min BREAK

30 min 4. Productivity pyramid A4 papers and markers for each partici-
pant, pre-prepared flipchart

60 min 5. Circle of creativity A4 papers and markers for each partici-
pant, pre-prepared flipchart

30 min 6. Reflection in small groups
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ACTIVITY 1. SILENT DEBATE

OBJECTIVES: Learning the method of silent debate

MATERIALS: Three flipcharts, markers.

TIME: 20 minutes

DESCRIPTION: 
Start by explaining that the participants will try different methods, because they have to teach these 
methods later for the teachers, and the best way to gain personal experience with a method is trying 
it. Explain that during the training they will do reflection sessions in small groups, where they can 
discuss how they can adapt the learned methods during the teachers’ training, what kind of obstacle 
they could explore, how they can overcome it, what are their fears and expectations related to the 
methods. 

• Tell the participants that in this Session, the group will be exploring who they are, where they 
have come from and where they are going in life. 

• Inform the participants that you have placed three sheets of paper around the room and that 
each sheet has a question written on it: 

 Ȥ What is more important, our past or our future? Why?
 Ȥ What is one of your strengths? 
 Ȥ Does everyone have the ability to be happy in life? Why/why not? 

• Ask the participants to walk around the room and write their answers to each question on the 
sheet. Inform the group that they can also respond in writing to other participants’ answers. 

• Remind everyone that there are no right or wrong answers and encourage the debate by telling 
the participants they can challenge each other. 

• Keep the Silent Debate going as long as participants are engaged and interested. 
• Review the participants’ answers and ask them to explain their answers and give examples. 

TIP: Another alternative to get to know the participants’ knowledge, opinion or association about a 
certain topic is to run a World Café. Similarly, to this activity, 3-4 topics are written in separate flip-
charts. These flipcharts are placed to different tables. Participants in small groups are going around 
the tables and discuss each topic, make comments and suggestions to the previous comments. At 
the end of the last round, groups present and summarize the key findings written on the paper. 
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ACTIVITY 2. VOTE WITH YOUR FEET

OBJECTIVES: Learning the method of vote with your feet. Exploring the topic of the opportunities of 
the non-formal education

MATERIALS: Three printed A4 paper with the words AGREE, DISAGREE and DON’T KNOW

TIME: 20 minutes

DESCRIPTION: 
• Place the Agree, Disagree and Not Sure signs on three walls of the classroom, or backs of three 

chairs positioned around the classroom. 
• Read one of the following two statements out to the participants and ask them to go to the 

relevant sign, depending on whether they agree or disagree with the statement, or are not sure. 
 Ȥ School is the most important place of learning.
 Ȥ The focus should be on learning and on the teaching.
 Ȥ Learning should be entertaining for the participants.
 Ȥ Mutual respect is essential during the learning process between educators and participants. 
 Ȥ Nonformal education should involve short term activities with a present time orientation 

and immediate impact.
 Ȥ In non-formal education there is lower level of control and structure.
 Ȥ To give more space to the learners is not safe for me. 
 Ȥ It is challenging to implement non-formal educational tools into the formal education 

system and lessons.
• Follow this up by asking a few of the participants to explain their decisions. 
• Remind the group that there are no right or wrong answers and that it is okay for them to dis-

agree with their friends. 

ACTIVITY 3. FACILITATING DISCUSSION – HEALTHY RELATIONSHIP

OBJECTIVES: Learning the method of facilitation. Exploring the topic of the healthy relationship. 

MATERIALS: A4 papers and markers for each participant

TIME: 20 minutes

DESCRIPTION: 
• Explain the participants that their task will be to facilitate a discussion about the healthy relation-

ship. (The topic is, and the activity is described in the teachers’ manual, on page 21.) 
• Ask the participant to collect questions to be discussed during the session. Give them five min-

utes and a sheet of paper with a marker to make a list.
• After five minutes ask participants to share their list. Discuss the questions they come up with. 
• Ask the participants to share their ideas about the rules of how to facilitate in an efficient way. 

Let them brainstorm and write each idea on a flipchart. 
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• During the discussion make sure that participants will understand the basic rules of the facili-
tation process.*

 Ȥ Give space to everyone to express their thoughts: keeping balance between shy and louder 
participants is important

 Ȥ Be aware of the rights of the participants: they can stop if they feel uncomfortable, speak 
up when they feel unsecure, and express their needs

 Ȥ You can let participants arguing, not the agree, and empower them to share their thoughts 
with respecting the opinions of opposites too. 

 Ȥ Stay in charge: keeping time, keeping the frame and the rules they agreed at the beginning 
and pulling participants back when they divert from the main topic is the facilitator’s duty. 

 Ȥ Be professional: you need to be kind and friendly, but never change your role from a facili-
tator to a friend.

 Ȥ Silence is your friend. There can be situations where there is a temptation to talk much. 
There is a tense in silence that the facilitator should bear. Never jump to conclusion too 
early or put words into the participants mouth. Be patient – maybe participants need a bit 
more time to think about their answers to contribute. 

 Ȥ Try to be as neutral as possible and avoid bias. Before you facilitate a certain topic, espe-
cially a sensitive one, think about your prejudice and stereotypes.

 Ȥ Monitor and evaluate your performance as a facilitator, so can learn from your mistakes 
and improve your skills.

ACTIVITY 4. PRODUCTIVITY PYRAMID

OBJECTIVES: Learning the method of the productivity pyramid

MATERIALS: A4 papers and markers for each participant, pre-prepared flipchart

TIME: 30 minutes

DESCRIPTION: 
Explain the participants that they should learn the method of the productivity pyramid and the best 
way is to gain some own experience in it. 

• Ask the participants if there are any field in their life where they can manage their time properly? 
Why is it? What helps you to be on time? Share successful stories! If you cannot recall any posi-
tive examples – look around: do you know anybody who is efficient in managing time? 

• Share the following picture about the productivity pyramid among the participants. You may 
project it on the wall or draw it on a flipchart paper or a board. 

*  Refer to the link for more clues about facilitation tips: https://measuringu.com/10-golden-rules-of-facilitation/

https://measuringu.com/10-golden-rules-of-facilitation/
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 Short term
activities

 Daily
activities

Medium term activities

Long term activities

Core values and basic goals
Personal value order

PRODUCTIVITY PYRAMID*

*Hyrum Smith

• Explain them with an example how your core values determine your goals. Let’s have an example: 
your core value is to have a big family when you will be adult. In order to have a big family long 
term you need a stable a job with reasonable salary. Your medium-term goal will be to have a 
good profession where salaries are good enough, we you want a certificate. In order to complete 
you your studies in short term you need to have successful exams. So, as a daily activity: you need 
to submit your assignment tomorrow. 

EXERCISE: 
DRAW YOUR PRODUCTIVITY PYRAMID!

Identify your core value – and draw to the daily activities! 
What should you do in order to reach your goal?

Example: 

Have a family, 
as a core value

long term goal: 
stable job with 

reasonable salary 

short term goal:
succesful exams

daily activity: 
submit the 

assignment…

medium term goal:
get a certificate

• After explaining the methods, empower the facilitator to create their own productivity pyramid. 
Identify your core value – and draw to the daily activities! What should you do in order to reach 
your goal? Example: Have a family, as a core value long term goal: stable job with reasonable 
salary short term goal: successful exams daily activity: submit the assignment… medium term 
goal: get a certificate. 
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Guiding Questions for after the activity 
Explain them how important to be aware of your core values and to remind yourself regularly why 
you are doing what you are doing. Let’s see how to explore our core values. You act based on your 
core values even if you are not aware of that. 

Ask yourself what is the most important in your life. Write each answer to different pieces of 
paper or post-its. 

After having a pile of pieces of paper, take each value on after the other and ask yourself. Why is 
this so important for me? When you find another value deeper behind what is on the paper, write 
it on a separate sheet. 

Continues the process until you have no other answers than “just because”. The deeper level value 
is your core value. 

Usually people have 2-5 core values. How many you have at the end of this process? Try to pri-
oritize them: which on is the most important? 

TIP: Suggest the participants to make notes about their personal process. What was difficult in this 
activity? What was challenging? How could you overcome it? They may use these notes at the re-
flection session at the end of the day. 

ACTIVITY 5. CIRCLE OF CREATIVITY

OBJECTIVES: Learning the method of the Circle of Creativity

MATERIALS: A4 papers and markers for each participant, pre-prepared flipchart

TIME: 60 minutes

DESCRIPTION: 
• Introduce the participants the concept of the Circle of Creativity. Explain them that they will 

work with this spiral type of planning method in several activities, and now they will try certain 
elements of it. 

• Give each participant a copy of the Circle of Creativity sheet (or show the participants an ex-
ample of one on a flipchart or blackboard so that they can write it down themselves) and a pen.
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Feed-back,
reflection

Reality

MANAGING PROJECTS: CIRCLE OF CREATIVITY

Vision,
values

Mission,
direction

SMART
goals

Plan

Implemen-
tation

Results

• Ask the participants, where they would like to enter in the Circle of Creativity.
• Explain to the participants that the spiral type of planning method: The Circle of creativity teach-

es us not to plan in a linear way. Start with the reality check: what you have now? 
• Let’s have a try: you want to be an Aflateen trainer / teacher. What do you have already for 

achieving it? What else do you need? What do you want to improve? Give a couple of minutes 
to the participants and then let them share their key findings. 

• Step forward to the vision. What you want to change? What would be the ideal state? Imagine 
how the result of your activity will look like. A vision statement is usually in present tense as it 
is already done. Ask yourself your motivation: why you want to do it? 

• Next step is the mission: it is about how you want to reach your dream? This the method you 
choose to achieve your goals. 

• Try the method with the process you already started before with: As an Aflateen trainer / teacher, 
write you vision and mission in brief. 

The top of the mountain
is your vision

 The path is
your mission

Start here: reality
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• After choosing your path to the top of the mountain you want to climb on, you need to set your 
goals. Your goals should fit to five criteria same time – it is called SMART goals technique: 

SETTING SMART GOALS

SpecificS
MeasurableM
AchievableA
ReasonableR
Time-boundT

• Ask the participants to set up 5 SMART goals they would like to achieve as an Aflateen trainer / 
teacher. Give them fine minutes to share their key findings. You should check if their goals spe-
cific and concrete enough; if they are measurable so they will know when they will have reached 
it; if it achievable based on their current reality; if it makes sense for them to go for it and also 
set up a deadline and timing for that. 

TIP: Remind the participants that the difference between a dream and a goal is that a goal should 
be SMART! 

• Explain the rest parts of the circle for the participants in brief: 
 Ȥ After setting your goals you will need a plan. Ask yourself: Who do what? Who are your 

team members, who can you involve? Create a detailed plan for achieving your goals with 
milestones. 

 Ȥ Next phase is implementation when your task is to “walk on the path you described before.” 
 Ȥ After the implementation you have results and you need to check where you are: evaluate 

your process by checking your SMART goals and milestones. 
 Ȥ Summarize your key findings then and check if you have reached your designed vision. 

You can check your new reality: are you satisfied with your results? If yes – it means, you 
are done, your plan is achieved. Are there any differences between your results and vision? 
Then you check where it went wrong - and make corrections with a new Circle of creativity. 

• Tell the participants that they can practice this method in the career planning session too. 
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ACTIVITY 6. REFLECTION GROUP*

At the end of each training day Participants are split in small groups of 4-5 + 1 co-trainer per sub-
group. 

It is important to have balanced groups as much as possible in terms of gender, age, language etc. 

Tip: As an alternative you might put people from a similar background organization together to 
reflect on how they could use the knowledge they learnt during the day and they would use it later 
in their program, with their target group.

It is also a good opportunity to give feed-back for the trainers so they could improve the quality of 
the training meanwhile. It delivers a message to the participant that they are important. 

Of course, confidentiality is a must, so if the trainer will probably share the feedback from the 
group in the team, they must be aware of this, and discuss it with the participant in necessary.

* About the method of reflection groups in youth work check SALTO Toolbox 
https://www.salto- youth.net/tools/toolbox/tool/reflection-groups.148/

https://www.salto-youth.net/tools/toolbox/tool/reflection-groups.148/
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CHAPTER 3  DAY 2. MORNING SESSION
TOPICS TO TEACH

Aims: 
• Introduction of the first chapters of the teachers’ manual in the following topics: rights and 

 responsibilities, different abilities, and gender equity

Trainers’ handout timeline – Day 2. Morning session

TIME ACTIVITY MATERIALS

90 min Activity 1. Rights and responsibilities 
– teaching practice in three groups

Pre-prepared flipchart with the four 
types of rights. Pre-prepared flipchart 
with the four types of rights. 
For lesson plan A: Rights in small cut 
papers. 
For lesson plan B: Flipcharts and markers
For lesson plan C: prepared Feels like 
chart on flipchart

20 min BREAK

60 min Activity 2. Different Abilities: 
Equality – Equity game

A basket of different items

60 min Activity 3. Gender and social roles:  
Walk of life game

Unequal Society Role Cards for each 
participant
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ACTIVITY 1. RIGHTS AND RESPONSIBILITIES  
– TEACHING PRACTICE IN THREE GROUPS

OBJECTIVES: To gain teaching practice with the help of Children’s rights and responsibilities

MATERIALS: Pre-prepared flipchart with the four types of rights.  
For lesson plan A: Rights in small cut papers.  
For lesson plan B: Flipcharts and markers 

 prepared Feels like chart on flipchart

TIME: 60 minutes

DESCRIPTION: 
Step 1. Explanation and preparation
• Explain to participants that you are going to put them into groups of four or five, give each group 

a lesson plan and give them at least 15 minutes to familiarize themselves with the contents. They 
will then come up and teach the larger group. You will need to stress that they are actually going 
to teach and NOT give a presentation.

• Point out the Teaching Practice Feedback chart and advise them that after they have taught you 
will ask the whole group to assess their performance using these criteria.

• Put them in groups of four or five, give them lesson plans and let them read. 
• Again, emphasize that they are going to teach the larger group. They can either choose one per-

son from their group or else they can divide the lesson up so that each person delivers a different 
part.

• Help them with their questions.

Step 2. Watch them teach
• sk the rest of the group just to do whatever ‘the teacher’ asks them. It is not a good idea for the 

larger group to role play children.
• While the participants are teaching try and keep notes to help you give feedback later.

TIP: In case of limited time: When you will not be able to watch each group teach a full lesson. 
Make your own decisions as to how to manage. It helps sometimes to see different groups do 
different parts of the same lesson. 

Step 3. Conduct feedback
• Begin by quickly asking the teachers how they felt the session went.
• Go through some or all of the questions with the big group.
• Add your own comments. Try to be positive but do not be afraid to suggest how things could 

be done better.
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TEACHING PRACTICE FEEDBACK CHART

1. Did the teacher lecture? If so, was it necessary and helpful? Or unnecessary?

2. What was the ratio of teacher-talking-time (TTT) to student-talking-time (STT)?

3. How many participants were able to participate actively?

4. Did the teacher make good use of open/wh- questions?

5. If the classroom was noisy, was it productive noise or unproductive noise?

6. If the classroom was silent, was it productive silence or unproductive silence?

7. Which of the following did you observe? Children working;

• alone

• in pairs

• in groups

8. What were some things you liked?

9. What were some things you might do differently?

CHILD RIGHTS CAN BE CATEGORIZED INTO THE FOLLOWING FOUR GROUPS:

SURVIVAL RIGHTS. These include the right to life, the right to be healthy, to get enough good 
food and to have some sort of house.

DEVELOPMENT RIGHTS. These make sure that a child can grow up and become a happy adult 
ready for life. They make sure you get a proper education, help when you were young, are allowed 
to play.

PROTECTION RIGHTS. These keep you safe from being treated badly or cruelly or in ways that 
are unfair or dangerous. They say you must not be beaten or made to do work that can harm you 
or stop you going to school.

PARTICIPATION RIGHTS. These say everyone has to respect your rights to say what you think, 
to take part in activities and to find suitable information
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LESSON PLAN A: JIGSAW METHOD

TASK: Lead the Jigsaw activity

Read this text out loud to the class.
Listen up! By law, every adult must make sure that children are given their rights. There are many 

different rights as we have seen. It is easier to understand them if we remember that all rights belong 
to one of four groups. These groups are called Survival, Development, Protection or Participation.

CHILD RIGHTS CAN BE CATEGORIZED INTO THE FOLLOWING FOUR GROUPS:

SURVIVAL RIGHTS. These include the right to life, the right to be healthy, to get enough good 
food and to have some sort of house.

DEVELOPMENT RIGHTS. These make sure that a child can grow up and become a happy adult 
ready for life. They make sure you get a proper education, help when you were young, are allowed 
to play.

PROTECTION RIGHTS. These keep you safe from being treated badly or cruelly or in ways that 
are unfair or dangerous. They say you must not be beaten or made to do work that can harm you 
or stop you going to school.

PARTICIPATION RIGHTS. These say everyone has to respect your rights to say what you think, 
to take part in activities and to find suitable information

• Next cut out the four ‘header’ cards below (Survival, Development, Protection and Participation) 
and put them on the wall. Or just write them on the blackboard.

• Now cut out the other rights cards and hand them out. Ask the participants to take it in turns 
reading out their card and placing it on the wall under the header they think correct.

• Ask them to explain why they think it goes where they put it.
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These are the individual cards that children have to group under the four headers:

CHILDREN HAVE THE RIGHT TO LOVE AND CARE.

ALL CHILDREN ARE EQUAL.

NO CHILD SHOULD BE A VICTIM OF WAR.

DISABLED CHILDREN HAVE THE RIGHT TO SPECIAL CARE.

CHILDREN HAVE A RIGHT TO EAT ADEQUATE AND HEALTHY FOOD.

CHILDREN HAVE A RIGHT TO HEALTH CARE.

CHILDREN HAVE A RIGHT TO EDUCATION

CHILDREN IN CONFLICT WITH THE LAW HAVE THE RIGHT TO SPECIAL ASSISTANCE.

REFUGEE CHILDREN HAVE THE RIGHT TO SPECIAL ASSISTANCE.

CHILDREN HAVE THE RIGHT TO EXPRESS THEIR OWN OPINION.

CHILDREN HAVE THE RIGHT TO PLAY.

CHILDREN HAVE THE RIGHT TO SPEND TIME IN THE COMPANY OF OTHER CHILDREN.

CHILDREN WITHOUT FAMILIES HAVE THE RIGHT TO SPECIAL PROTECTION.

NO CHILD SHOULD BE EXPLOITED AT WORK

CHILDREN HAVE THE RIGHT TO INFORMATION

NO CHILD SHOULD BE BADLY TREATED OR BEATEN

NO CHILD SHOULD BE SEXUALLY ABUSED

CHILDREN HAVE THE RIGHT TO PRACTICE THEIR OWN RELIGION 
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LESSON PLAN B: MIND-MAP AND BRAINSTORM METHOD

TASK: to introduce: brainstorm and mind map methods. 
See the detailed description of the method is in Appendix, Key resource 1. 

• In the center of the chalkboard, make a circle with word Respect written inside.

RESPECT

• Ask participants to “What does Respect mean?” As participants give out answers, make a line 
from the circle and write the answer.

• After participants have finished brainstorming their definitions of respect, ask them to read all 
the words on the board. 

• Put them into small groups and ask each group to use some of the words on the board to create 
their own definition of respect.

• Ask each group to read out their definition

LESSON PLAN C: THE METHOD OF USING CHARTS

TASK: Lead “Looks like, feels like sounds like” activity

• Ask the participant: “How is respect given in our community?”
• In groups of five or as a whole group together, fill out the chart “Looks like, Feels Like, Sounds 

like” for Respect.
• Explain to participants: Under the “Looks like” column, participants need to list how respect 

looks like. For example: looking at the person when talking, smiling, not pushing, or hitting the 
person.

• Under the “Feels Like “column, participants need to list how it feels to be respected. For example: 
feeling important, being cared for, people like me, people care what I say.

• Under the “Sounds Like” column, participants will list how it sounds when people are being 
respectful. For example: not shouting or yelling, not arguing, appreciating.
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Reflect: Sharing, Reflecting
• Ask participants to share their responses to their charts.
• Make a big chart on the board –same as handout- and list student answers under each column.

R - E - S - P - E - C - T

LOOKS LIKE FEELS LIKE SOUNDS LIKE
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ACTIVITY 2. THE EQUALITY / EQUITY GAME

OBJECTIVES: Learning the method of running session about sensitive topics

MATERIALS: A basket of countable items

TIME: 60 minutes

DESCRIPTION: 
This activity will enable participants to distinguish between equality and equity. Since we have 
different social, economic, cultural, and physical limitations, ‘equality’ can be discriminatory. This 
highlights the need for equality with ‘equity’, wherein we recognize our differences and level the 
playing field to account for limitations shaped by societal attitudes and beliefs around differed 
abilities, gender, class, and culture. 
The game demonstrates how equality can be discriminatory by treating people the same. Asking 
participants to discuss how to make the game equitable should enable a discussion on the need to 
take special needs into account and adjust to enable equality with equity.

• Ask for volunteers amongst the participants who are willing to do one of the following (you will 
need two or three for each): 

 Ȥ To be blindfolded. 
 Ȥ To have their hands tied (some in front, some behind). 
 Ȥ To carry out the activity with one hand in their pocket (so that they can only use their free 

hand). 
 Ȥ To walk on their knees (make sure that it is safe to do so). 
 Ȥ To carry out the activity with no ‘limitations’. 

• Ask the volunteers to stand on one side of the classroom and the remainder of the participants 
to gather to one side to watch.

•  Ask the volunteers to blindfold/tie the hands of their corresponding activity members. 
• Place the basket or box of countable items about 20 meters away from the group of volunteers. 
• Let them know that when you say ‘Go’, the volunteers must go to the basket/box, collect as many 

items as they can and return to the starting point as fast as they possibly can. 
• Once they have completed the race, ask the volunteers to count how many items each person 

was able to collect. 

Guiding questions for reflection
• Next, ask the group as a whole to discuss the following questions:

 Ȥ How did this activity reflect what happens in real life? 
 Ȥ What did you learn from it? 
 Ȥ What are the different disabilities that you are aware of? 
 Ȥ Collect famous global or historical people with different abilities, ask/help the participants 

to name some national or local successful people with different abilities. What are some of 
the challenges that people with different abilities face? How can we tackle these challenges? 

 Ȥ How would we level the playing field and bring equity to this game? How would we ensure 
that everyone gets an equal chance to get to the items? (Point out that the items signify 
equal opportunities, including education, treatment at home and in society, other equal 
rights, etc.) 
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 Ȥ Does anyone here need special assistance/support? Does anyone know someone else – be 
it family member, friend or someone in the community who needs special assistance/ 
support? Which individuals or institutions can you/they go to for help? 

• Knowing this is sensitive topic discuss the following issues: 
 Ȥ As a facilitator what do we need to be aware of? 
 Ȥ How should we run this session? 
 Ȥ What are the challenges we need to overcome? 
 Ȥ How can we treat the situation if somebody in the group has disability? How can we run a 

session that is accessible for everyone?
 Ȥ How can any session as much inclusive as possible?
 Ȥ What kind of words, phrases are to be avoid, because they are discriminative or hurt, when 

you talk about disabilities and different abilities?

Tip: If you have invited a resource speaker for this Session, take the opportunity to have a question 
and answer Session. You can also ask him/her to facilitate the discussion. 

Link the discussion back to the broader concepts of rights and responsibilities and highlight the 
key learning of the Session. We all have different abilities and strengths. People who are differently- 
abled face many challenges that are caused by societal limitations, attitudes, and barriers, rather 
than their different abilities. 

In order to make our communities more inclusive, it is important that we all work together to 
break down societal attitudes, stigma, and barriers. 

We need to clarify the difference between exclusion, separation, integration, and inclusion.

We also have to talk about positive and negative discrimination and their impacts.
Positive discrimination can have a boomerang effect - equal opportunity is essential for those 

who are lack of it. For example, positive discrimination is to give exempt for people with disabili-
ties or differently-abled people from language exam obligation for having certificates. It will have a 
consequence that they can have their certificate, but they will be in a disadvantaged position at the 
labor market. 

Equal opportunity is when special education tools are provided for those who need it, so they 
can have their language exam. Usually it is easier and cheaper to discriminate in a positive way and 
it takes effort and energy to give equal opportunities. 
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ACTIVITY 3. WALK OF LIFE GAME

OBJECTIVES: Learning the method of Walk of life

MATERIALS: Unequal Society Role Cards for each participant. 

TIME: 60 minutes

DESCRIPTION: 
TIP: You will need a big empty space to play this game, so it might make sense to go outside. 

• Create as many Unequal Society Role Cards in the Walk of Life game as many participants you 
have during the training. Use the suggested cards below.

• Since this topic is extremely sensitive it needs a deep elaborating discussion after that. If as a 
youth worker or teacher you feel more comfortable, involve experts in leading this activity. 

• Ask the participants: Does everyone in society have equal power or equal access to resources? 
What are some examples? Do some members of society have an advantage over others? Which 
members and what advantages? 

• Would you describe yourself as someone who has lots of power or little power? Why? 
 Ȥ Explain to the participants that they will play a game to explore these questions. Ask them 

to form a very straight line, preferably at one end of an empty room, or outside.
 Ȥ Now hand out one folded-up card to each participant and explain that each card represents 

a role that the participant will have to assume for the game. Everyone must keep their role 
a secret. 

 Ȥ Read the statements below one by one. After each one, ask the participants to consider the 
role written on their card. If they think the statement is true of their character, they take 
a big step forward. If they think the statement does not apply to their character, they do 
not move. If they think the statement is partially true for their character, they take a small 
step forward. 

 Ȥ After you have read the last statement, ask each participant to remain exactly where they 
are standing. Ask everyone to read out their role card, one-by-one. 

Guiding questions to the reflection on the process
• Ask some volunteers to share their roles and the feelings they had as they either moved forward 

or remained in place. 
• Ask the participants: Which people tend to have moved forward the most? Male or female char-

acters 
• Which people tend to have moved forward the least? 
• What does that tell us about power inequality in our society? 
• Suggest that all around the world, there remains an imbalance of power between men and wom-

en. Ask participants if this applies to their society. Ask them to brainstorm about all the ways 
in which females tend to be at a disadvantage to males in this society. Ask them how traditional 
gender roles play a part in this problem. 

• Conclude by suggesting that one consequence of this power imbalance is that females can find 
themselves subjected to unwanted sexual approaches at school and/or work. 
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UNEQUAL SOCIETY ROLE CARDS

UNMARRIED MAN 

(35 YEARS OLD) 
BUSINESSMAN

TEENAGE GIRL FROM  

A ROMA FAMILY

DEAF CHILD HIV + BOY HIV + GIRL

STREET CHILD 

(16 YEARS OLD)
FEMALE SEX WORKER BUSINESSWOMAN

FEMALE NGO WORKER OLD WOMAN
MENTALLY DISABLED BOY  

(17 YEARS OLD)

BLIND BOY
UNMARRIED WOMAN 

(40 YEARS OLD)
FEMALE TEACHER

HEAD OF HOUSEHOLD 

(WOMAN)

TEENAGE GIRL DROPPED OUT  

OF SCHOOL

TEENAGE GIRL ENROLLED  

IN SECONDARY SCHOOL

TEENAGE GIRL STARTING 

UNIVERSITY

TEENAGE GIRL WITH 

WHEELCHAIR
TEENAGE GIRL WITH A BABY
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CHAPTER 4  DAY 2. AFTERNOON SESSION
DRAMA METHODS

Aims: 
• Introduction of Image theatre and other drama methodologies

Trainers’ handout timeline – Day 2. Afternoon session

TIME ACTIVITY MATERIALS

45 min Activity 1. Debate None

45 min Activity 2. Express feelings
Frozen images
Inner voice technique

A ball

20 min BREAK

120 min Activity 3. Image theater Printed story of John

30 min Activity 4. Reflection in small groups

ACTIVITY 1. DEBATE – TAKE A STAND

For this activity, please check Key Resource: Using role play/dialogue/drama methods in the sessions.

OBJECTIVES: Learning how to apply drama and theatre methods during non-formal sessions. Learn-
ing the key elements of running a debate

MATERIALS: —

TIME: 45 minutes

DESCRIPTION: 
• Inform the participants that Aflateen is an interactive programme where they will learn financial 

and life skills that will help them improve their futures. Point out that Aflateen is different than 
school and that they will work as a team and find answers together.



CHAPTER 4  DAY 2. AFTERNOON SESSION42

• Next, introduce the group to the Take A Stand activity. Tell them that they will hear a statement 
and that they need to decide whether they agree or disagree with it and then share their reasons 
why. Remind them that there are no right or wrong answers and that it is okay for participants 
to disagree with their friends.

STATEMENTS: 
1. People at teenage can make a change in their communities. 
2. Anyone can reach their goals if they work hard.
3. There is no big difference between a teacher and a youth worker since they have the same target 

group
• Read one of the statements above. Ask the participants to close their eyes so they cannot see their 

friends’ answers and tell them to put their hands on their heads if they agree with the statement 
or on their knees if they disagree with it. 

• Next, ask them to explain their answers and ask follow-up questions. Keep the discussion going 
for as long as the participants are engaged and interested. 

REFLECTION:
Discuss with the participants the methods that can help people to express their opinion freely, that 
can help to roll the discussion keeping it on the track.

ACTIVITY 2. EXPRESS FEELINGS;  
FROZEN IMAGES, INNER VOICE TECHNIQUE
OBJECTIVES: Learning how to use your body on drama work. To learn warming-u type of drama 
activities

MATERIALS: ball

TIME: 45 minutes

DESCRIPTION:
• Let’s play the ‘Freeze Game’ to explore feelings a bit. Ask participants to stand up in their circle. 

Give the ball to one of the participants. 
• Tell them that you will say different feelings, and whoever is holding the ball will need to ‘freeze’ 

and make the face shown in. They may use their full body. 
• Start with the basic emotions to express, such as sad, happy, disgust, angry, etc., since they are 

easier to express. 
• After a couple of rounds, ask the next participant, who has shown a felling to say another feeling 

to express and pass the ball to another participant same time.
• Next step is to ask the participants to walk around slowly. When you say another feeling / emo-

tion or emotional situation, you will also say a number, like 3 + disappointed, or 4 + being hurt. 
Participants should stop when they hear the number and emotion and they need to formulate 
silent sculptures in group of 3-4-or the number you mentioned. 
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• Suggested list of images for the game:
 Ȥ 2 - a mother and child
 Ȥ 2 - a father and child
 Ȥ 3 - a man and two dogs
 Ȥ 4 - a band
 Ȥ 5 - a wedding
 Ȥ 6 - a footballer scoring a goal
 Ȥ 8 - a spider
 Ȥ Everyone! A school bus full of children with a driver
 Ȥ Everyone! Teacher and children in a traditional classroom
 Ȥ Everyone! Teacher and children in a child-centered classroom

• Ask participants to freeze the silent sculpture a bit, but same time look around the other statues. 
• You can also teach inner voice technique by going to some of the interesting images, and by touch-

ing the shoulder of a participant in the frozen sculpture ask him / her: if this silent sculpture 
could talk, what would it say? What is in the head of this sculpture that is not possible to say? 

REFLECTION
Ask the participant what they could learn from this activity? 

TIP: Emphasize during the reflection that having a quick look in somebody else’s mind and soul can 
develop empathy in people, and improve EI (Emotional Intelligence).

ACTIVITY 3. IMAGE THEATRE

For this activity, please check Key Resource: Using role play/dialogue/drama methods in the sessions.

OBJECTIVES: Learning how to apply drama and theatre methods during non-formal sessions

MATERIALS: Printed story of John

TIME: 120 minutes

DESCRIPTION
• Tell the participants that they will go deeper into the drama and theatre methods.
• Ask the participants if they have any previous drama experience. Let the share what they know 

about DIE (Drama in Education) and TIE (Theatre in Education) methods. If nobody knows 
what these methods are about, you may explain it with the help of the Key Resource: Using role 
play/dialogue/drama methods in the sessions. 

• Tell the participants that they will use a special drama method that was designed by Augusto 
Boal for solving conflicts. It is called Image Theatre. 

• Tell them that the whole group will take part in the process. There are different roles, so if some-
one doesn’t want to be in the limelight, he or she can take part in a different way. 

• Explain them that as a first step you will read a brief story of a teenager, John.
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JOHN’S STORY 

John is a bit shy and unsure of himself. He has a gang of friends who he likes to be with. He is 
incre dibly grateful that these boys have accepted him. He feels safe in their company, even though 
some of the things they do make him feel unhappy deep down inside. Even so, he joins in with 
every activity they suggest as he wants to please them. One day the teacher announces that a new 
boy, Samuel, is joining the class. Samuel sits alone with his eyes cast down, talking to nobody, 
and looking shy and nervous. John glances over at him and knows exactly how Samuel must be 
feeling. He has often felt the same way himself. At break time, the boys can see Samuel standing 
on his own.

One of them suggests that they go over and steal his pencil-box as a way of ‘welcoming’ him to 
his new school.

• Ask the participants to identify the key roles in the situation: John, 2-3 classmates (give them 
names together), Samuel. 

• Ask participants to voluntarily take the main roles. Explain them, that they do not need any actor 
or actress experience and they will not talk or learn a script. 

• Ask the participants to choose a sculptor among them. His / her role will be to create an image 
from the volunteers: the moment that express the conflict between John and his classmates. It 
will be a 3D image, a frozen picture. 

• Tell the volunteers to let the sculptor move their body until the frozen image is done. The sculp-
tor must not talk or explain, just take the volunteers, move their body, and show their positions. 
When the frozen picture is ready, you say that this is the Problem Statue. Ask the other partici-
pants to memorize what they see by imitating to take a photo of them. 

• Ask the sculptor to imagine an Ideal Statue: how would a situation look like when the conflict is 
solved? Ask the sculptor and the volunteers to form the Ideal statue. 

• When it is ready, ask the other participants to memorize what they see by imitating to take a 
photo of them.

• Ask the volunteers to go back to Problem Statue. 
• Ask the other participants to help the sculptor in the transformation from the Problem Statue to 

the Ideal Statue. The whole process will look like this.
 Ȥ When the facilitator says Action, one of the other participants will make one move in the 

image of John’s character. 
 Ȥ Then the facilitator says Reaction, so all the other volunteer character can do one small 

move as a reaction. 
 Ȥ Then Action and Reaction will come one after the other until we reach the Ideal Statue. 

• Other rules
 Ȥ Nobody – nor the volunteers neither the other participants - can talk. It is a silent process.
 Ȥ When the process tends to go into a dead-end street, the facilitator can ask the statue to 

step back to a previous state and try a different direction from there. 
 Ȥ When the facilitator think it would be a good idea to stop the process for a minute, inner 

voice technique can be used in order to listen the character thoughts or words. You may 
go to some of the volunteers, and by touching the shoulder of a participant in the frozen 
sculpture ask him / her: if this silent sculpture could talk, what would it say? What is in the 
head of this sculpture that is not possible to say? 
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REFLECTION
When the group finally could reach the Ideal Statue, ask them to sit in a circle and run a reflection 
process by asking the following questions:

• First, I ask the sculptor about his / her feeling: what do you think of the process? 
• Then let’s see the volunteers: what was challenging for you? What went well? 
• Then the other participants: what was challenging for you? What went well? 
• Where was tipping point in the process?
• Are there any alternatives that you imagine as a positive ending of the story?
• Let’s collect things together that as a facilitator are the most important ones you should be aware 

of while you are conducting an Image Theatre activity. 

After the reflection, ask all the participants if they want to try the method? Usually a person who 
bring the story will be the sculptor. Repeat the whole process, a lead the reflection part at the end. 

TIPS:  Empower the participant to share storied from their personal experience. Remind them, that 
they have no magic wands, so the solution should be realistic. 

ACTIVITY 4. REFLECTION GROUP

OBJECTIVES: Teaching to reflect the things that happened during the learning process

MATERIALS: –

Time: 30 minutes

DESCRIPTION: As usual this evening the same reflection groups come together and discuss the key 
findings of the day.
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CHAPTER 5  DAY 3. MORNING SESSION
SAVINGS AND BUDGETING

Aims: 
• Introduction of the next chapters of the Teachers’ manual: the concept of Saving and Spending, 

Planning and Budgeting

Trainers’ handout timeline – Day 3. Morning session

TIME ACTIVITY MATERIALS

45 min Activity 1. Spend it, save it, Invest it, 
Donate it! – World Café

4 flipcharts with heading: spend, save, in-
vest, donate
Markers – four colors

30 min Activity 2. Five categories of saving Flipchart

20 min BREAK

75 min Activity 3. Creating personal budget A4 papers and pens

60 min Activity 4. Brainstorming in groups? 
How to teach budgeting?

Flipchart papers, markers

ACTIVITY 1. SPEND IT, SAVE IT, INVEST IT, DONATE IT!  
– WORLD CAFÉ
OBJECTIVES: Explore the knowledge of the participants about saving and spending. Warming up to 
the topic.

MATERIALS: 4 flipcharts with heading: spend, save, invest, donate. Markers – four colors

TIME: 45 minutes
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DESCRIPTION
• Explain to the participants that there are four different things they can do with their money. They 

can spend it, save it, invest it, or donate it. On four separate pieces of chart paper or on the board, 
list the following words as headings: spend, save, invest, and donate.

• Use the World Café method: put the flipcharts on separate tables, with one of the headings. 
• Formulate four groups of the participants and ask them to sit by the tables and try to create do 

free association for the words of the headings. 
• After 5 minutes, ask the groups to take their color markers and switch the table. 
• On the second round the groups need to complete the written words, make comments, questions, 

suggestions.
• Repeat the rounds as soon as the groups reach their original paper. Then give them to explore 

the comments they get. 
• Ask the groups to present the summary of their flipchart. 
• Give the group another ten minutes to formulate a definition for the Headings and let them 

present. 

SUGGESTED DEFINITIONS ARE:

SAVE: keep or put aside money or things for future wants or needs or for a particular purpose or 
occasion.

INVEST: keep money or things in a way that increases its value such as when your money receives 
interest, or you keep something that you may need in the future.

SPEND: use money for something you want or need.

DONATE: give money, time, talent, or treasure with no expectation of something in return

ACTIVITY 2. FIVE CATEGORIES OF SAVING

OBJECTIVES: To help participants understand that savings is a broad concept and that we save many 
things besides money.

MATERIALS: Flipchart, markers

TIME: 30 minutes

DESCRIPTION: 
Step 1: Word Association Warm UP
Go around the circle quickly asking each person to shout out a word that comes into their head 
when they hear the word, ‘water’.
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Step 2. Five Categories of Saving
Now repeat the exercise. This time ask people to shout out words they associate with ‘saving’. 

As they call out the words, write their answers down on the board in one of six different columns. 
We have included a few examples of typical answers. Do not explain to them why you are putting 
different words in different columns. In fact, do not write the headers on each column until the end 
of the exercise. If you can think of more columns add them. If you feel more comfortable using less 
columns, do that.

When you have enough answers in each column, write the appropriate headings. If you do not get 
any or many answers for some columns, spend a few minutes eliciting these from the participants. 
The exercise demonstrates what a broad concept saving is. Point out that all these things can also 
be spent. The items in the first four columns decrease as they are spent. But the items in the last 
column, the values, may actually increase as they are spent.

MATERIALS METHODS  
OF SAVING

RESOURCES  
WE HAVE

NATURAL  
RESOURCES

VALUES

Paper Account Money Water Friendship

Pens Investing Holiday leave Electricity Love

Clothes Lending Mobile phone 
credit

Time Virginity

Petrol Keeping at 
home

Internet credit

Food Pension

Insurance
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ACTIVITY 3. CREATING PERSONAL BUDGET

OBJECTIVES: Explore the knowledge of the participants about budgeting

MATERIALS: A4 papers and pens

TIME: 75 minutes

DESCRIPTION: 
• Ask the participants that who has a personal budget plan. How do you create a budget?
• Lead the participants through the planning process. Explain them that it is essential to have 

personal experience about it. 
• A budget can be as simple or as detailed as you want it to be. Here are some basic steps you 

should take.
 Ȥ Calculate how much money you earn in a month after taxes. Use your ‘net’ pay or ‘take-

home’ pay.
 Ȥ Calculate your expenses. Save all your receipts for a month. Knowing your monthly ex-

penditure on groceries or electricity makes the next step much easier. 
 Ȥ Set your goal. Defining a goal makes it easier to stick to your budget and gives you a way of 

measuring your success or failure in meeting it. What are you hoping to achieve through 
this budget? Maybe there is something you need to buy for your family, or maybe you want 
to get out of debt.

 Ȥ Divide your budget into basic categories – we prefer to call them “pockets”. For example: 
Household bills, Transport, Mobile phone, Clothing, Savings, Medical, Entertainment and 
Miscellaneous. It is good to have an Emergency pocket, and a Long-term saving pocket. 

 Ȥ List all your spending for each pocket. If you do not know the exact amounts you spend, 
make good estimates. The more accurate you are, the more likely you are to keep to your 
budget plan. 

 Ȥ Add up all your spending by categories. This should sow your total monthly spending. 
Compare it to how much you make each month after taxes.

 Ȥ  Decide on a method to keep track of your budget. You can use a ledger book. If you prefer 
you can use an Excel table or a mobile application for that.

 Ȥ Set up short term and long-term financial goals. Prioritize them: what is more important 
than the others. 

 Ȥ Try to calculate how much time you need to reach your goals. 

REFLECTION
Ask the participants what was difficult and what was easy in the process. Focus on the things what 
could help you in calculate your personal budget. Try to collect ideas how to make the financial 
topic less scary for them. 

Tip: Share with them the guiding table below. Explain that we need to monitor our personal budget 
regularly, and we should make corrections. If the participants did not mention it, ask them if they 
calculated with “Ace in the hole” and “Iron ration” cost. If necessary, explain why it is important to 
plan for a longer term. 
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COST MONITORING

NAME OF THE 
“POCKET” COST PLANNED

WHEN DO WE 
WANT TO  
SPEND IT?

REAL COST DATE OF SPENT

Household cost

Utilities

Flat rent

Amusement

…

…

“Ace in the hole”* 

“Iron ration”**

ACTIVITY 4. BRAINSTORMING IN GROUPS  
– HOW TO TEACH BUDGETING?
OBJECTIVES: To help participants explore how the methods and techniques they already learn and 
know can be adapted to teach budgeting

MATERIALS: Flipchart, markers

TIME: 60 minutes

DESCRIPTION: 
• Ask the participants to form groups of 5. Give each group a flipchart paper and some markers. 
• Ask the groups to recall what they have learned: what kind of methods and techniques, such as 

Image theater, storytelling, personal budgeting, using charts, etc. 
• Ask them to brainstorm about how they would like to tech the topic Saving and Budgeting. 

 Empower them to draw a mind-map or create a chart from their ideas. 

 * Ace in the hole  All costs that can be reached and moved quickly in case of emergency
 ** Iron ration  We store this money for later expenses, like old age pension. No matter what would happen we  
  will not touch it, before we are there to spend it.
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• Tell them that have 30 minutes to design sessions for this topic. Their task will be to teach teach-
ers and youth workers, so the target group of their session will be adults this time, not teenagers.

• When they finish their session plan, ask them to present their ideas on after another. 
• After each presentation ask the other groups to make comments or to ask questions about the 

session. 
• While watching their presentation, make notes for yourself about the following questions:

 Ȥ Is the chosen method proper for the target group?
 Ȥ Is the timing achievable?
 Ȥ Could the group explain why they chose that method in their session? 
 Ȥ Is there a list of the necessary materials for running the sessions?
 Ȥ How many trainers is necessary for running that session?
 Ȥ Check if the chosen method uses active participation or it is a lecture instead. 

• After the reflection parts emphasize some of the good ideas for each group in order to empower 
them the teach the method. 

• Ask them if the groups want to make any corrections in the planned methods.
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CHAPTER 6  DAY 3. AFTERNOON SESSION
MORE BUSINESS METHODS TO EXPLORE

Aims: 
• Introduction the methods of exploring personal resources and fields to develop. 
• Introduction to the business plan concept

Trainers’ handout timeline – Day 3. Afternoon session

TIME ACTIVITY MATERIALS

45 min Activity 1. 30+ plus: Exploring 
resources

A4 papers post-its, pens, flipchart papers, 
markers

60 min Activity 2. Personal SWOT analysis Flipcharts, marker, A4 papers and pens

20 min BREAK

45 min Activity 3. Business plan Printed Activity Sheets of the article 
about Seeds For Hope Social Enterprise

60 min Activity 4. Business Model Canvas BMC template printed

30 min Activity 5. Reflection group

ACTIVITY 1. RESOURCE BANK – 30+

OBJECTIVES: Explore entrepreneurial skills, competences and other resources that makes you able to 
run a business

MATERIALS: Flipchart paper with heading: Resource Bank. Marker, A4 for papers and pens for each 
participant

TIME: 45 minutes
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DESCRIPTION:
• Tell the group that this activity will help them to explore their personal strengths that makes 

them able to run a business. 
• Ask them to take grab a paper and a pen and spend about 15 minutes to explore minimum  30 

positive things about themselves.
• Give them guiding questions about what these positive things can be – you may also write it on 

a flipchart paper. 
 Ȥ Skills and competences that you have
 Ȥ Personal experience from your previous work, study, or volunteer work
 Ȥ Knowledge you gained during formal and non-formal learning
 Ȥ Success that you proud of
 Ȥ Values that are important for you during work

TIP: While they are working some not too loud but inspiring music can be helpful to listen.

• After seven minutes ask the participants the number how many positive things they already 
have. Tell them that you know there are more than hundred, but this time minimum 30+ will 
be enough.

• After 15 minutes stop the process, even nobody has the 30+. Ask them the numbers again: How 
many could you collect?

• Ask them to come the flipchart table and write down under the Resource Bank heading 
everything they could collect. 

• Meanwhile tell the other participant that it is a bank, so if they recognize that the mentioned 
thing is true for them, they may add it to their own list. Hopefully at the end of this process they 
will have more. 

• If necessary, ask for clarification that in what context this is recognized as a positive thing.
 

REFLECTION
Ask the participant if there were any surprising thing mentioned that they did not consider as a 
positive thing. Why? Remind them that sometimes what we are strong at is so natural for us that we 
forget to appreciate and recognize it as something that is an important or useful resource. 

Ask participants what was challenging for them in collecting positive things about themselves. 
Some people may say that is it not polite to say good words about ourselves but point out that we 
need to be aware of our positive things since it would be the solid base we would like to build on.
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ACTIVITY SHEET: 30+ POSITIVE THINGS ABOUT ME

Knowledge 
you gained 

during formal 
or non-formal 

education

Skills and com-
petences

Personal ex-
perience from 
work, study, or 
volunteer work

Success you are 
proud of

Values that are 
important for 

you

ACTIVITY 2. PERSONAL SWOT ANALYSIS

OBJECTIVES: Explore SWOT analysis personally and recognize it as a tool for Social/Financial En-
terprise projects and for analyzing a situation and then identify an action plan to do something to 
improve it. 

MATERIALS: Pre-prepared flipchart paper with heading: SWOT. Marker, A4 for papers and pens for 
each participant

TIME: 60 minutes

DESCRIPTION:
• Recall the outcomes of the previous session 30 positive things about ourselves. 
• Inform the participants that: SWOT analysis is an important tool for strategic planning, based 

on a group’s Strengths and Weaknesses, as well as any Opportunities or Threats related to their 
Social/Financial Enterprise. It is important how we treat our weaknesses – it can be a good idea 
to call it “Fields to develop”. 

• Explain them that the purpose of personal SWOT analysis is to identify key internal and external 
factors that are important to achieve their goals. It is always a good idea to start with ourselves 
when we want to go deep and gain experience about a method. So, we will continue the previous 
exercise: what makes you able to run a business?

• Remind the participants that SWOT analysis is a process that can provide a complete picture of 
the project to make necessary adjustments. Identifying these key factors will help groups make 
informed decisions and better control the outcome of their goals. 
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• Explain the participants the difference between internal and external issues in SWOT. Remind 
them that each and every internal thing in Strength should link to one or more Opportunity 
things, and each and every internal thing in Weakness should link to one or more Threats things 
as a consequence.

• Draw the SWOT analysis chart shown below on the flipchart and explain it to the participants 
as you do so (see list below): 

STRENGTH WEAKNESSES 
(FIELDS TO DEVELOP)

OPPORTUNITIES THREATS

IN
TE

RN
AL

POSITIVE NEGATIVE

EX
TE

RN
AL

Strengths: 
• At the Strength rubric you will write the outcomes from the previous activity, 30+ positive 

things about me. 
• Internal characteristics or resources that help me achieve this goal: run a social 6 financial 

enterprise. 
• What are your skills, talents, and abilities? 
• What resources do you have to help achieve your goal? 
• Do you have any knowledge or experience in this area? 

Weaknesses / Fields to improve: 
• Internal characteristics or resources that negatively impact the goal. We need to check if 

they are relevant to our goals or totally indifferent. 
• What other skills, talents and abilities do you need? 
• What other resources do you need? 
• Do you lack any knowledge or experience? 
• What is not working well in this area now? 

Opportunities: 
• Resources that occur outside of the you that help achieve the goal. 
• Who can we ask for help and support? 
• What strengths can we turn into opportunities? 

Threats: 
• Risks that occur outside of you that negatively impact the goal. 
• What threats can occur that amplify your weaknesses? 
• What political or personal events could threaten your goals? 
• What obstacles are blocking your goal? 
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• After completing the individual part of this activity ask the participant to reflect on the process: 
what the main difficulties and challenges were. 

• Ask the participant how SWOT can be used for developing a social / financial enterprise. Col-
lect their ideas and write the on a flipchart for later usage.

 ACTIVITY 3. BUSINESS PLAN

OBJECTIVES: Introducing the Business plan and Business Model Canvas as a tool.

MATERIALS: —

TIME: 45 minutes

DESCRIPTION:
• The Business Model Canvas is a long-term project method, that can include several occasions. 

Youth workers may use it during a training or a longer club activity with several occasion. In 
formal education teachers should divide the activity into smaller steps. 

• Start with a brains storming activity:
Write ‘Business Plan’ on the flipchart and ask the participants to share their ideas about what a 
business plan is for in order to talk in the same language and formulate a kind of a definition. 
Explain the following to the group if necessary: A Business Plan is a detailed explanation of 
tasks, objectives and methods that provide direction for the groups to achieve their goals. 

• Tell the participants that today they will get a guide for how to do a business plan, and the next 
day they will try it in real, and work on an idea. 

• The purpose of a Business Plan is to: Define what the group’s Social/Financial Enterprise is 
and what the group hopes to accomplish. Tell the participants that they already have learned 
some tools that will be useful for them: they will use SWOT analysis as a tool, and build their 
business plan on their strengths and maximize opportunities, while simultaneously addressing 
the groups’ weaknesses and minimizing threats in the risk analysis part. 

• Let’s do a brainstorming about what each element of a business plan mean. Write down the 
six components of a Business Plan on the flipchart and explain them if they need additional 
information. The Business Plan should have six components: 

 Ȥ Summary 
 Ȥ Description 
 Ȥ Marketing Strategy 
 Ȥ Industry Analysis 
 Ȥ Operations 
 Ȥ Finances 

• Form group of 5 from the participants. Give them an Activity sheet: Social Enterprise Case study.
• Ask them to read the article and try to identify the sections of a business plan based on the article. 
• After 30 minutes ask the groups to come back and discuss with them their key findings.
• Finish off by explaining to the groups that their Business Plans will need to be revised and modi-

fied periodically to reflect current conditions in their community, as well as projected future 
needs. 



MORE BUSINESS METHODS TO EXPLORE 57

ACTIVITY SHEET: SOCIAL ENTERPRISE CASE STUDY

SEEDS FOR HOPE* 
Read an article about a Hungarian social enterprise. Identify from the content, which sentence 
goes to which section.

A 13-year-old young boy, Tamás Mayer started to do some gardening and plant tomatoes as a free-
time activity in Budapest, Hungary. His family supported his new hobby. Within four years his 
business became so successful that the restaurants in the community started to by the tomatoes 
from him. 

Meanwhile a couple of young and adult bikers identified a social issue in their community: 
there lots of homeless people around in the capital city without food. The young people started to 
organize weekly community cooking events: they come together every Saturday, cook something 
and share it with their bikes among the homeless people nearby. They call themselves Budapest Bike 
Maffia. When the gardener boy and the bikers met, they initiated a new social enterprise idea: why 
not teach homeless people the methods of gardening? So, they got in touch with a homeless shelter 
and launched their new project together, called Seeds For Hope. 

Their goal was to support homeless people in their community, by not only feeding them but 
teaching them gardening where they can produce tomatoes and other fruits and sell them for money. 
Later they started to expand their project with new volunteers and with more people in need. 

The group interviewed homeless people about the need for better. Homeless people need sus-
tainable solutions not just “firefighter actions”. Being homeless is not just about no opportunity to 
live permanently, but also about not being able to find jobs and get money. Homeless shelters are 
mainly focusing for providing place to sleep – but further steps are necessary too! Producing money 
is essential to break the magical circle of being poor.

The group had a solid understanding of the needs they intended to meet in Budapest. 
They visited local businesses to share the goal of their Social Enterprise. A Gardener company gave 

them more seeds to plant and some local companies contributed help with money or volunteer work. 
They also made some recruitment among the homeless people in shelter and on the street. 
The group used money that had been donated from the community to purchase seeds and equip-

ment. The homeless people were able to start to establish a longer-term vision and producing money 
by the planting.

* https://bikemaffia.com/en/projects/seeds4hope/

Sections: 
 Summary   Description   Marketing Strategy   Industry Analysis   Operations  
 Finances
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ACTIVITY SHEET - SOLUTION

THE BUSINESS PLAN SHOULD HAVE SIX COMPONENTS:
• Summary 
• Description 
• Marketing Strategy 
• Industry Analysis 
• Operations 
• Finances 

DEFINITIONS

Summary: An overview of the entire Business Plan. It should rise the interest of the readers 
so they will want to know more about the Social/ Financial Enterprise. It should include key 
factors that will make the Social/Financial Enterprise successful. It needs to be clear and concise. 
It should include a Mission Statement, or goal, that is inspiring and simple to remember. 

Description: Brief introduction about who the group is and what they do. It provides key facts 
about the Social/Financial Enterprise. It should clearly identify goals and objectives, e.g. How 
will your Social/Financial Enterprise make a difference? 

Marketing Strategy: How to get people interested in your Social/Financial Enterprise. It in-
cludes research related to your Social/Financial Enterprise and how people will react to it. How 
will you reach people to motivate them to support your cause? Groups should have a solid 
understanding of the needs they intend to meet and how best to communicate this with others. 

Industry Analysis: Research about where the project will make a difference. Includes research 
related to your Social/Financial Enterprise and identifying other organizations that are doing 
similar work. Talking to people in the community, Internet research, surveys, questionnaires, 
etc. Observing competition or potential for cooperation and responding to it. SWOT Analysis 

– examination of internal/external factors for strategic planning. It analyses a situation and then 
identify an action plan for necessary adjustments. 

Operations: A brief description about the structure and operations of the Social/ Financial 
Enterprise. Roles and responsibilities of each member of the group, both now and in the future. 
Information on project activities, timeline, and resources. 

Finances: How the Social/Financial Enterprise can be financially viable. This will be covered 
in more detail in Lesson 7, Budget. 
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ACTIVITY 4. BUSINESS MODEL CANVAS

OBJECTIVES: Introducing the Business plan and Business Model Canvas as a tool.

MATERIALS: 

TIME: 60 minutes

DESCRIPTION
Start by informing the participants that, for this activity, they will be focusing on components of 
the Business Model Canvas. 

Give each group a copy of the Business Model Canvas components some paper and pen/pencil. 

Show the participants The Business Model Canvas figure. You may project it or draw it on a flip-
chart. Explain the rubrics for the participants. 

BUSINESS MODELL CANVAS GUIDING QUESTIONS

VALUE PROPOSITION: What do you do? Write here the key words based on the vision and mis-
sion and the brief description of the product or service itself. 

CUSTOMER SEGMENT: Who do you help? Make a list of the target group. Who will buy your 
product / service? 

CUSTOMER RELATIONSHIP: How do you interact? Is its Personal selling, automated service, 
or self-service? 

DISTRIBUTION CHANNELS: How do you reach them? 

KEY ACTIVITIES: How do you do it? Make a list of your key activities, such as selling, marketing 
etc. 

KEY RESOURCES: What do you need? Make a list of the tangible and intangible resources, such 
as people, asset, knowledge etc.

KEY PARTNERS: Who will help you? Suppliers, Logistics etc. 

COST STRUCTURE & REVENUE STREAM: How much will it cost? How much will you make? 
Each and every activity has revenue and/or cost consequences.

• Ask the group to choose any local business they know as an example. It can be their sending 
organization, if it is a social enterprise, or even the shop at the corner. 

• Ask them to think about the business they picked up, analyze what they know about it, and try 
to draw its Business Modell Canvas. 

• Remind them that they have to present their key findings and that this structure should explain 
the key element in brief. Give the group 25 minutes for preparation. 
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  https://www.flickr.com/photos/marcfonteijn/4752335906

• When the groups are ready with their BMC, ask them to present their key findings. 
• Ask the participants to make constructive comments and ask questions from the group. Let them 

discuss the details. 
• Summarize the most important parts of a BMC at the end and help the participants to learn from 

their mistakes if there is any and support their learning process. Tell them that next day they will 
work on their social and financial business idea. 

ACTIVITY 5. REFLECTION GROUP

OBJECTIVES: Teaching to reflect the things that happened during the learning process

MATERIALS: —

TIME: 30 minutes

DESCRIPTION: As usual this evening the same reflection groups come together and discuss the key 
findings of the day. 
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CHAPTER 7  DAY 4.  
DEVELOPING YOUR ENTERPRISE
PRESENTING OUR IDEAS

Aims: 
• Gaining own experience about social and financial enterprise development

Trainers’ handout timeline – Day 4. Morning and afternoon sessions

TIME ACTIVITY MATERIALS

180 min Activity 1. Developing a financial 
enterprise

A4 papers post-its, pens, flipchart papers, 
markers

90 min LUNCH BREAK

180 min Activity 2. Developing a social enter-
prise

Flipchart papers, marker, A4 papers and 
pens

30 min Activity 3. Reflection group

ACTIVITY 1. DEVELOPING A FINANCIAL ENTERPRISE

OBJECTIVES: Practise and gain experience in applying the learned methods while formulating a  
 financial enterprise

MATERIALS: Flipchart papers, marker, A4 for papers and pens for each participant

TIME: 180 minutes

DESCRIPTION:
• This activity is a great opportunity for the groups to get their Financial Enterprises going in 

the right direction. You will work together with the groups to cover all six of the components 
of their Business Plan. 

• Be sure to dedicate enough time to each component for groups to plan their Financial Enterprise. 
• When the groups are working on each component, be sure to walk around and check each 

group to offer suggestions, comments and praise. 
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• Encourage the groups to apply all the learned methods: The Circle of Creativity, the SWOT 
analysis for their business idea, Business Model Canvas, and the Business Plan guiding questions. 

• Ask the groups to create a presentation for their business idea. It can a PowerPoint, a Prezi or a 
“PaperPoint” with posters. In the presentation they should reflect to the following issues: 

 Ȥ What is business idea?
 Ȥ Who are the target groups? 
 Ȥ How can you advertise your business?
 Ȥ What kind of methods have you used to create a business plan? 
 Ȥ How could you as a group work together?

• The group will present their ideas next day. Every group have 20 minutes – not more! – so the 
presentation should be concise and brief.

TIP: During the preparation process the trainers should go around the groups and guide them if 
they stuck somewhere. It is also a good opportunity to keep the timing since they have to do a lot 
of things within a short a time. 

ACTIVITY 2. DEVELOPING A SOCIAL ENTERPRISE

OBJECTIVES: Practise and gain experience in applying the learned methods while formulating a social 
enterprise

MATERIALS: Flipchart papers, marker, A4 for papers and pens for each participant

TIME: 180 minutes

DESCRIPTION: In the afternoon, the same activity will happen, but you have to mix the groups, cre-
ating new groups with new members, and this time the participants are working a social enterprise 
idea. Groups will present their ideas next say, after the presentations of the financial enterprises. 

NOTE: it is important that the participants should gain experience in both social and financial enter-
prise development. In the reflection session next day, the group will discuss the differences between 
the two process. 

ACTIVITY 3. REFLECTION GROUP

OBJECTIVES: Teaching to reflect the things that happened during the learning process

MATERIALS: —

TIME: 30 minutes

DESCRIPTION: As usual this evening the same reflection groups come together and discuss the key 
findings of the day. 
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CHAPTER 8  DAY 5.  
MORNING AND AFTERNOON SESSION
PRESENTING OUR IDEAS

Aims: 
• Presenting social and financial enterprise development project ideas of the participants.
• Evaluate the training
• Designing next steps

Trainers’ handout timeline – Day 5. Morning and afternoon sessions

TIME ACTIVITY MATERIALS

90 min Activity 1. Presenting financial enter-
prise projects

A4 papers post-its, pens, flipchart papers, 
markers

20 min BREAK

90 min Activity 2. Presenting social enter-
prise projects

90 min LUNCH BREAK

90 min Activity 3. Designing next steps Flipchart papers, marker, A4 papers and 
pens

20 min BREAK

90 min Activity 4. Evaluation of the training Evaluation questionnaires printed
Flipchart, markers
Appletree flipchart form the first day. 
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ACTIVITY 1. AND 2.  
PRESENTING FINANCIAL AND SOCIAL ENTERPRISE PROJECTS
OBJECTIVES: Summarize the key learning about financial and social enterprise development

MATERIALS: Flipchart papers, marker, A4 for papers and pens for each participant

TIME: 180 minutes × 2 times

DESCRIPTION
Both Activity 1. and 2. will run in the same way. 
• The groups will present their financial / social enterprise ideas one after the other.
• They can use flipcharts, ppts or Prezi, you have to provide the technical support for their needs. 
• It is the facilitator’s duty to keep the timing.
• After each session there should be a Q&A session in brief, when you have to empower the other 

participants to ask questions for clarification or make comments. 
• After the financial enterprise presentations, you should give a break before the social enterprise 

presentations start. 

TIP: After each presentation ask the group how the cooperation was among the group members. 
What helped them to work together? 

ACTIVITY 3. DESIGNING NEXT STEPS

OBJECTIVES: Direct the attention of the participants for the further steps

MATERIALS: A4 for papers and pens for each participant

TIME: 90 minutes

DESCRIPTION
• So here we are at the end of this training course. There are only two things to do before leaving: 

Designing next steps and Evaluation the training itself. 
• First of all, grab a piece of paper and a pen. Let’s think about the next steps. 

TIP: You can summarize the upcoming events from your projects here. 

• As a trainer, you will hold trainings about the Aflateen methods for teachers and youth workers. 
Now you have a broad picture about the curriculum, the knowledge you should deliver, the skills 
and competences you should develop. 

• Try to think about what you need to do in order to digest the materials. Set up some smart goals 
for yourself. 

• After the individual planning, ask the participants to give some examples about their plans, so 
they could inspire the others. 



PRESENTING OUR IDEAS 65

• Next step is to go back to your country group. Spend some time to discuss how will you prepare 
for the training you will run together. Set up SMART goals for yourself, address the tasks and 
responsibilities- who do what?

• After the country group session, participants come back, and briefly summarize their duties per 
country. 

ACTIVITY 4. EVALUATION OF THE TRAINING

OBJECTIVES: Evaluate the training itself and giving constructive feed/backs for each participant

MATERIALS: The apple tree flipchart from the Expectation session with the post-its on it.

TIME: 90 minutes

DESCRIPTION
Do you remember the session about the Apple tree at the beginning? You came here with expecta-
tions and fears, you were ready to contribute you experience with the other participants. It’s time to 
harvest at the end of the training. 

How will we do that? Every participant one by one will go to the apple tree, try to find what he/ 
she put their, and if happened as it was written, he/she can take it away from the flipchart, “harvest“ it.

GO TO THE TREE! Look at the post-its and try to find yours and read it loud! Evaluate: does 
it become true? Was it successful? If yes, take it away from the poster. 

APPLES: symbolized your expectations from the training. When will you be satisfied at the 
end of the training? What do you want to harvest as an outcome? 

LEAVES: were your planned contribution in order to have a successful training. Could you 
contribute what you wanted to? 

WORMS: were about your fears, that you were afraid of, what you wanted to avoid during 
the training. Could you achieve this?

When participants are ready, and went back to the apple tree, to harvest their expectations if they 
will be fulfilled, and they could check whether they could complete their contributions and avoid 
their fears, look at the empty (or almost empty posters). How do you feel now?

As potential trainers we could learn from our mistakes and do different next time. Remember – it 
is a learning process. Each training is different, since the it depends a lot on the participants’ activity!

This activity gives a frame to the training. 

TIP: Do not forget to say thank you for the participants for being active during the sessions! Their 
feed-back is appreciated – they can help us to continuously improve our methods. 
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AFTER THE ACTIVITIES OF DAY 5. AFTER-SURVEY
After this game, share the copies of the After-Survey among the participants and ask them to com-
plete it and leave it on their chair before they leave. 

SURVEY AFTER – TRAINING OF TRAINERS
Venue of the training:      Date:   

How would you rate your computer skills:   None        Poor        Good 

Do you have access to the Internet:      No        Rarely        Often

What is your preferred method of communication with Aflatoun and other trainers: 

 Internet (online discussion, course, or blog)     Email        Phone        Meetings        

 Other, please specify:   

REACTIONS
Before arrived, the objectives of the training were clearly communicated

Strongly disagree Disagree Agree Strongly agree Don’t know

Which of the following areas are you least familiar with?

Aflateen concept Personal exploration and  
understanding

Rights and responsibilities

Savings and spending Planning and budgeting Young people’s social and  
financial enterprise

I am confident that I know how to use the following active learning methods in my teaching: 
a). Brainstorming/

Strongly disagree Disagree Agree Strongly agree Don’t know

b). KWL Charts  

Strongly disagree Disagree Agree Strongly agree Don’t know

c) Image theater

Strongly disagree Disagree Agree Strongly agree Don’t know

 
What do you think are the most important results of the Aflatoun training? Select as many as 
you want.

 Detailed knowledge of the lesson plans
 Passion about the Aflateen program
 Confidence in using an active, participatory approach to training
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KNOWLEDGE
Please list the four main groups of rights of a child:

Please give your own example of social or financial enterprise projects that Aflatoun children 
can implement:

ATTITUDE

Which of the following statements are True (T) and which are False (F):

  Children can learn from play

  Teachers should promote activities in class other than lecturing

  Children cannot lead class activities

  Children should be the center of learning

  It’s stressful to let children participate in class activities

Which of the following statements do  you agree (A) or disagree (D) with.

  Poor children do not have enough money to make savings

  Children should not be allowed to earn money

  Children are able to manage their money in order to achieve their goals

  Educating boys should be given priority if resources are limited

  Girls should participate in after-class activities or their own projects

BEHAVIOUR
 I feel ready to conduct Aflateen session for teachers and youth workers

Strongly disagree Disagree Agree Strongly agree Don’t know
 
It is OK for me to recommend the Aflateen program for others.

Strongly disagree Disagree Agree Strongly agree Don’t know
 

 I would like to have further information about Aflateen program
If yes, please let us know your phone number and e-mail address. Thank you!

Other comments:
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TRAINING OF TRAINERS  
– KEY RESOURCES

KEY RESOURCE 1: USING BRAINSTORMING  
& MIND-MAP TO EXPLORE IDEAS

What is brainstorming? 
Brainstorming is a group activity that generates as many ideas as possible on a specific issue or 
problem then decides which idea(s) offers the best solution. It involves creative thinking by the 
group to think of new ideas to address the issue or problem they are faced with. Brainstorming 
helps pupils to: 

• understand a new topic; 
• generate different ways to solve a problem; 
• feel involved in a group activity that reaches agreement. 

How to set up a brainstorming session 
Before starting a session, you need to identify a clear issue or problem. This can range from a sim-
ple word like ‘energy’ and what it means to the group, or something like ‘How can we develop our 
school environment?’ To set up a good brainstorm, it is essential to have a word, question, or prob-
lem that the group is likely to respond to. In exceptionally large classes, questions can be different for 
different groups. Groups themselves should be as varied as possible in terms of gender and ability. 

There needs to be a large sheet of paper that all can see in a group of between six and eight pupils. 
The ideas of the group need to be recorded as the session progresses so that everyone knows what 
has been said and can build on or add to earlier ideas. Every idea must be written down, even the 
unusual ones –censorship stops generating new ideas. 

Before the session begins, the following rules are made clear: 
• Everyone in the group must be involved. 
• No one criticizes anyone else’s ideas or suggestions. 
• Unusual and innovative ideas are welcomed. 
• Lots of different ideas are needed. 
• Everyone needs to work quickly. Brainstorming is a fast and furious activity. 

Running the session 
The teacher’s role initially is to encourage discussion, involvement, and the recording of ideas. When 
pupils begin to struggle for ideas, or time is up, get the group (or groups) to select their best three 
ideas and say why they have chosen these. 

Finally: 
• summarize for the class what they have done well; 
• ask them what they found useful about their activity. What did they discover in the brain-

storming that they did not realize before? 
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What is mind mapping? 
Mind mapping is a way of representing key aspects of a central topic. Mind maps are visual tools 
to help pupils to structure and organize their own thinking about a concept or topic. A mind map 
reduces large amounts of information into an easy-to-understand diagram that shows the relation-
ships and patterns between different aspects of the topic.

When to use a mind map  
A mind map is useful when you want to encourage creativity as its structure encourages free think-
ing. When trying to solve a problem, a mind map helps to highlight the aspects of the problem and 
how they relate to one another. A mind map can help to revise previous work with a class – quickly 
and in an organized way. Use mind maps when you want to encourage discussion, variety, experi-
mentation and thinking in class groups. 

How to make a mind map 
Begin by drawing a box in the center of a piece of paper. Write in it the main theme, topic, or idea 
you are going to represent. Make branches from the main box that have sub-themes associated with 
the main theme. Be creative with your basic map, adding in ideas around your sub-themes. 

Try a mind map out on your own before trying it with your class. You could use it as a demonst-
ration. 
The following page shows a mind map of all the information teachers thought of at a workshop on 
the topic ‘all we know about water’: 

TIP: during the training course use mind map technique to explore what the participant have already 
known about a topic you would like to introduce.
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KEY RESOURCE 2: BEING A RESOURCEFUL TEACHER  
IN CHALLENGING CIRCUMSTANCES

Many youth workers teachers work in difficult contexts. They may have large groups or classes. 
They may have few resources. The pupils in these contexts are not likely to have resources at home 
to compensate for limited school resources. A group of teachers working in such circumstances 
recently brainstormed suggestions about how to be resourceful despite such difficult conditions.* 
They came up with many ideas and decided that the following seven were most useful: 

• Make maximum use of the local environment as a teaching aid. All schools, community centers 
have an environment that can be exploited for discussion, investigations, and sources. 

• Make maximum use of the local community as a teaching aid. Parents and others are an im-
portant source for stories, for remembering what things were like in the past, and for having 
opinions on everyday issues. 

• Exploit the communication systems currently in place. Nearly all communities now have access 
to radio, often with many channels available. Explore the accessible Internet opportunities too. 
Use the systems available to stimulate debate and discussion. 

• Make teaching aids from materials around the community center or school. Old boxes, maga-
zines, newspapers, and even plastic bottles can be turned into teaching aids.

• Cooperate with other NGOs, schools, directly or by exchange of letters and emails, or other 
social media community platforms. This can be highly motivating for pupils and it opens up 
all sorts of possible exchanges of information. For example, exchanges of information between 
urban and rural schools can lead to interesting comparisons. 

• Let the community center or the school become a resource for the local community: one teacher 
described how mothers joined in the reading classes and thus improved their own literacy. In-
volving family may provide lots of added value. 

• Set up a garden: plants can be grown in even a small area. Pupils of all ages can benefit from 
participating in the planning, planting, growing and use stages in the development of a garden. 

* www.tessafrica.net (© This work is licensed under a Creative Commons Attribution-Share Alike 3.0 Licence)
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KEY RESOURCE 3: USING THE LOCAL COMMUNITY 
/ENVIRONMENT AS A RESOURCE

It is important that you plan and prepare your lessons so that they stimulate your pupils’ interest. 
Part of this planning involves identifying resources that will engage your pupils in learning. One 
valuable resource you can explore and use is your local environment, where not only do you have 
people who have expertise in a wide range of topics but you also have access to a range of natural 
resources. 

Using such dynamic resources will: 
• motivate your pupils; 
• stimulate their thinking; 
• open their eyes to the richness and diversity around them; 
• develop a link with the local community; 
• link the curriculum to your pupils’ lives; 
• introduce them to new experiences. 

Using local experts in your classroom 
Maybe you are doing some work on money in mathematics or you are doing pattern in your art 
lessons. How could you introduce these topics to your pupils in a way that will capture their interest? 
One way would be to invite in a local shopkeeper to talk about how they use money in their work 
or a local dressmaker who uses traditional patterned fabrics. Your pupils will be interested to hear 
about what the visitors do and will want to ask questions and so this needs to be carefully planned. 
If you choose to do this, you need to be clear what you would like your pupils to gain and learn from 
the experience and then follow the steps below to prepare. 

Before the visit 
• Identify who you would like to ask. 
• Ask if they would be willing to come. 
• Talk to your group about the visit and what they would like to know. 
• Ask them to write an invitation to the visitor. 
• Plan with your group the questions they want to ask. 
• Agree together with your group who will do this. 
• Confirm the visit with your guest and tell them what will happen. 
• Ask them to bring some things to show the group. 

On the day of the visit
Arrange for some pupils to meet the visitor at the appointed time at the gate and bring them to the 
room. Introduce the visitor to the group and allow them to talk for a short time to the group about 
what they do (10–15 minutes), showing what they have brought if appropriate. Encourage your pu-
pils to ask questions. When the visit is finished, ask one of your class to thank the visitor for coming. 

After the visit 
Think how you will use what your pupils have seen and heard. You could ask them to share their 
ideas in groups and make lists or posters of the key things they learned. You could plan more lessons 
using the ideas and information as the context for them to learn more about the topic. They could 
research more about the topic. They could share their ideas with other group-members or their 
parents at a special parents evening or exhibition. 
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Using other local resources 
The outside environment can be seen as a place to collect resources, but it can also be an extension 
of your inside room. Here are some ideas about how to use the local environment to support, re-
source and extend your classroom teaching. 

Living things
Wherever your school or group venue is, there will be a variety of living things that you could collect 
and bring into the room for shorts periods for your pupils to investigate and observe. You could do 
the collecting, or you could take your group out to do the collecting. Bringing in leaves, for exam-
ple, will enable pupils to study these more closely. Be clear what your pupils are going to learn and 
give them time to observe the creatures safely. Make sure they respect the animals and plants and 
understand how important these are to the community. 

Local materials
There are many other things that you might be able to collect from the local environment – whether 
you are in a rural or urban setting – that might help you in the room. These include: 

• rocks and stones to study. 
• rocks and stones to use as counters. 
• recyclable materials, such as card, paper, wire, wood, fabric, plastic containers. 

All of these and many other materials could be gathered over time, so that when you want to do 
modelling with your group, you have a stock of paper and card. Or when you want to do posters 
with your class about science you have some card for each group to write on. Always ask if you can 
have the materials you see. Ask your group to help you gather materials in advance of your lessons. 

The extended room – how to enlarge the learning space?
Rather than bring the outside into the room, take your pupils out into the school grounds, commu-
nity center, parks or further. Taking pupils out to see the plants and animals in the real world will 
inspire more pupils. Taking them out to look at the way the environment is used, buildings are laid, 
the local stream flows or where the cattle graze will interest your pupils more and stimulate their 
deeper thinking skills if you plan challenging activities for them to do. 
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KEY RESOURCE 4: PLANNING AND PREPARING  
YOUR SESSIONS

Why planning and preparing is important?
With this key resource you can teach youth workers and teachers how to prepare for their session 
in an efficient way. You may use brainstorming techniques to activate them in collecting the most 
important elements of planning. After sharing their ideas, you may facilitate a discussion, and em-
phasize or complete when necessary with the following key findings. 

Consistently good lessons have to be planned. By planning and preparing well, you are concentra-
ting on: 

• what your pupils need to know in order to progress; 
• how you are going to teach this in a way they understand;
• how you judge what they have learned at the end of it. 

So planning is a continual process that helps you to think and prepare what is needed to help your 
pupils respond well to you and content of what you teach. For your pupils to learn from your lessons 
they need to be: 

• interested – if they are not, nothing of any value will take place; 
• truly clear about what you want them to do and achieve. 

Planning sessions 
First of all, think of the curriculum you need to follow, and begin by breaking up subjects and topics 
into sections that can fit into a lesson time. One topic may take up four lessons, but another only 
two. Now you need to use your skill to makes these topics into lessons your pupils find interesting. 
To do this, you need to be clear about what you want to do. Learning objectives and learning out-
comes will help you. 

All lessons need learning objectives, that is, what is it that pupils should know/understand/be able 
to do/be aware of at the end of the lesson. A learning objective is a statement about what you aim 
to do. For example: 

At the end of the lesson the pupils will 
• have made their own clay pot. 
• know how to recognize parts of a particular plant. 
• understand how and why river meanders occur. 

Lesson plans also need a learning outcome, that is, ‘How do I know that pupils have achieved the 
objectives I set them?’ For example: 

• Are the pots complete? 
• In what ways will I judge how much they know about the plant? 
• How will I measure their understanding about meanders? 

A successful lesson will show you can assess how much your pupils have achieved and that both you 
and they know what they need to tackle next. 
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Preparing sessions
Preparing lessons concentrates on what you need to do to achieve the learning outcomes. Think of 
preparing your lessons in three parts. These parts are: 

• Introduction: explaining the aims and objectives of the session. Raising interest of the 
participants

• Main part of session – can be run with individual or small group work. Explain new in-
formation, brainstorming, develop activities, experiment, 

• Checking on learning (often called a plenary session), in which you and your pupils find 
out what has been learned. It takes time to do it in efficient way, so plan with it! Assess-
ment, evaluation – are we satisfied with the learning outcomes of the session? Summarize, 
and learn from the possible mistakes. 

KEY RESOURCE 5.: USING ROLE PLAY/DIALOGUE/ 
DRAMA METHODS IN THE SESSIONS

Pupils, and adults too, learn best when they are actively engaged in the learning experience. Role 
play, dialogue and drama are very active ways to explore what your pupils already know. By inter-
action with others and sharing their ideas, youngsters can build a broader and/or deeper under-
standing of the topic. 

Usually youth workers and teachers are not prepared with drama and theatre methods. During 
the trainings we need to provide basic, but efficient tools that are easy to learn and adapt in different 
training situations. Learning by doing is a good opportunity to learn from when we provide self- 
reflection sessions for the participants too after each new method. 

The three strategies in this key resource allow participants to develop their thinking skills, work in 
contexts that allow them to talk about more sensitive issues and use their creativity and imagination 
to extend their knowledge and to resolve problems. You will have to plan your lessons carefully and 
think how you introduce them to the techniques. You will need to think about whether you work 
with the whole group at once or with small groups. This may depend on the size of your group and 
their previous experience. 

All of the three methods below have strengths that allow you to use them across a range of curricu-
lum areas. So, how can you use these strategies during your sessions, what things do you need to 
think about if you want to use them and what benefits will they bring? 

Dialogue  
An important part of your role in helping the participants’ learning process be help them to think 
about what they know and what they do not know or cannot do. Unless you encourage them to talk 
about their ideas and listen to other people’s viewpoints, they will not be able to extend their own 
understanding as much as they could. Straightforward reading and answering questions exercises 
do not challenge their thinking and ideas as much as activities where they have to apply the ideas 
to relevant situations. By discussing what they are going to do, they have to think about what they 
already know and what they can do with it. 
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Talking in groups of about four/five will give all participants the opportunity to speak and listen 
to other’s ideas, but sometimes just asking them to talk in pairs for a few minutes for one key idea 
to share with the group can be just as valuable. Shy participants, who do not normally participate 
in larger group discussions, may feel more confident about speaking in these smaller groups and so 
you would be able to find out more about what they know and how they think. As a trainer, you need 
to be aware of your participants’ interests and knowledge and how they learn so that you can match 
your teaching better to their needs. Give participants frequent opportunities to talk in groups about 
different topics and make sure they have enough time to do it. 

Role play  
Role play is when participants are assigned a role and, during a small scenario, act as they think the 
person they are being would act in such a situation. Rather than use an incident from your group, 
you can make up a scenario in which a similar incident occurred. It may be in a home or community 
setting, but while the story is detached from the original conflict, the issues can be the same. 

You could assign participants to roles and give them time to think about the little scene they 
are going to develop or you could just ask them to do it without any planning time. You will need 
to try both ways to see the benefits for yourself of both approaches. You could have just one group 
performing in front of the rest of the group or you could let all the group work in small groups at 
once (so no group is being watched). You could put your participants into groups and ask them to 
assign roles themselves before giving them time to explore how they might resolve the conflict. You 
can use role play cards too. 

Every time, when you set a scene, you have to clarify with the participants the basic frame: 
• Who are we? 
• Where are we?
• When are we?
• What are we doing?
• What is the confliction about?

For example: We are a group of children, age 16, boys, play in the same basketball team. We are pre-
paring for a competition, but there is one member, a boy who is always late for the trainings. 

You will have to think about what kind of feedback you want from the groups about their expe-
riences and feelings. Some groups will be more willing than others to show their role plays. Some 
may prefer to tell you what they have learned from doing the role plays. 

Drama and theatre play
Using drama in the classroom is a good strategy to motivate most young people. Youngsters from 
disadvantaged background often have problem with expressing their problems verbally, they may 
have limited skills and competences to explain their opinion deeper. Drama play can be a powerful 
tool for them: when they are invited and involved in a drama sessions, with the help of the situation 
they can play about it. 

Drama can be used in many different ways and provides opportunities for the whole group to 
be involved in the creative process of producing a drama. Not everyone has to be an actor in the 
drama; some pupils can be used in other ways that may relate more to their talents and personality, 
like decorating the scene or drawing the masks and crafting the other tools. Drama or telling a story 
through acting or dancing can be a stimulating way to encourage pupils to think about issues such 
as relationships, power struggles in history, local environmental issues, and debates. It is not unlike 
role play but has an end product. This is a production of some kind that can be shown to the rest of 
the class, the school at assembly or to the parents and the local community. 
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We use drama session (DIE – Drama in education) for those drama methods where there is no 
performance at the end for an audience. The focus here is on the process – it can be a smaller or 
shorter session, when we want to work on a concrete situation – but we show our improvisations 
only to each other in the group. 

Theatre in education (TIE) is a method, which is often longer, and during the sessions after 
sessions we are preparing for a performance that we would like to show for an audience at the end.

Drama methods will give the youngsters something to work towards and motivates them. It is use-
ful to use both scripted plays and improvised plays to explore their ideas around an issue. Drama 
is also a good way to assess what your participants understand about a topic. If you decide to use 
drama in your classroom, you could use a scripted play that has been written down, or you could 
draft an outline and let the participants write the script for themselves. They could also improvise 
their drama and then work out what to say as they practice acting out the scene(s). 

When setting up a drama session – or series of session, as dramas take time to develop – these are 
the things you need to remember: 

• Be clear why you are using drama to help your participants learn. 
• Give clear instructions and explanations about the purpose of the drama. 
• Have an outline of a drama in mind if your pupils need such support when improvising 

so you can make suggestions. 
• Build in time for them to practice. 
• Be ready to give support and suggest ideas when they have difficulty. 
• Use language lessons for them to write their plays and the dialogue. 
• The play can relate to a topic in science or social studies or citizenship/life 
• skills lessons. 
• Give them opportunities to perform to an audience whenever possible as this will boost 

their self-esteem and confidence, even for those who work only on the production rather 
than performance side. 

• Involve your participants as much as you can in all the stages of the process 
• and decision making. 

KEY RESOURCE 6.: USING STORYTELLING IN THE TRAININGS

Stories help us make sense of our lives. There are many traditional stories that have been passed 
down from generation to generation, which were told to us when we were young, that explain some 
of the rules and values of the society that we were born into. Stories are an immensely powerful 
medium, especially if they are well told or written. Stories are entertaining, exciting, stimulating 
and can transport us out of our everyday life into fantasy worlds, but they can also be challenging. 
They can provide guidance about how we live our lives; they can stimulate our thinking about new 
ideas; they can help us explore our feelings and help us to think through problems in a context that 
is detached from reality and therefore less threatening. 

Stories have a strong role to play in the classroom in all curriculum areas and can be used in 
several ways for a range of purposes in non/formal education and free/time activities too. The next 
part explores when and how you might use story to develop your participants knowledge and un-
derstanding of their world. 
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How can you use stories in your classroom or in non-formal education?
Stories can be used at the start, middle or end of sessions. 

Start of the session: Most often stories used at this stage are to set the scene for the session, to stim-
ulate interest, find out what participants know already and to provide a context for the main work 
of the lesson. 

Middle of the lesson: Stories used at this stage provide a context for the work the group is doing. 
They may be analyzing or using: 

• the values in the story; 
• the reactions of the characters; 
• the ideas contained in the story; 
• the claims made in the story; 
• the structure of the story; 
• the ideas in the story to broaden and deepen understanding of a subject. 

End of the lesson: Stories used at this stage are often used to pull learning together, so selecting a 
story for this stage is much more difficult. 

Stories can be used to just relax the participants and give them a pleasurable experience before they 
go home. Stories have an immense value in themselves in that they provide comfort, support, and 
entertainment. They help build confidence and self-esteem and help your participants learn more 
about themselves as they relate to the characters in the story, so the telling or reading of stories just 
for pleasure cannot be overestimated. 

Where do we find and how do we select our stories? 
Stories can be found in books, in the local community, and in yourself and your participants. You 
need to select the story because of its message and the purpose for which you want to use it. You 
may find your story in a book or it may be a local traditional tale that has not been written down, 
from your childhood or that of your pupils. You could also invent or write your own story to tell or 
read to your class or ask them to write the stories. These could be collected and made into a book 
of local stories or into books of stories about a particular curriculum area. There is no age limit to 
using story with your pupils but obviously you would need to select appropriately for those in your 
class. 

Using story in your lessons is one way to involve the local community, as you can invite a renow-
ned storyteller to come in to tell the tale. You could extend this to set up a storytelling club within 
the school for those interested in developing their storytelling skills and ensuring that such tales are 
not lost from the community. Stories and storytelling play a key role in holding many communities 
together and so their importance should not be ignored in the classroom. 
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